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Introduction

Examiners commented that the texts about work were accessible across the full range of
abilities and candidates were able to engage with the tasks and respond appropriately. There
was clear evidence that candidates had been prepared for this examination.

More successful candidates were able to engage fully with both texts and respond
thoughtfully and articulately. Their writing responses were often engaging and effective and
were well controlled and accurate. Less successful candidates sometimes struggled to
understand the texts and the questions. Their writing was often pedestrian or lacked
coherence and had weak language controls.

Some candidates were not clear about the focus of the reading questions eg they responded
to the evaluation questions as language analysis and the language analysis question as
evaluation.

Some examiners noted that some candidates found Text 1 harder to understand than Text 2.
There was a common misconception that the first text was written by a male writer, despite
the fact that the contextual information at the start of the text showed this not to be the
case.

Examiners did comment on a number of blank responses especially to the reading questions,
in particular Question 3 and Question 6. These are quite high tariff questions. There were
some indications that candidates may have attempted the writing question (Section B) first
and run out of time to complete the paper. Examiners mentioned that some handwriting was
challenging although still legible – just.

The responses of candidates had positive features. Examiners were impressed by:

evidence that the majority of candidates had understood the ideas in the texts
the ability to make at least some comments on language and its effects for Question 3
the inclusion of judgements at different levels for Questions 2, 5 and 6
writing that showed a range of ideas and suitable tone, style and register for audience and
purpose
writing that used ambitious vocabulary and accuracy in spelling, punctuation and
grammar.
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Less successful responses:

confused the texts, answering questions on Text One using Text Two and vice versa
showed an insecure grasp of language with 'feature-spotting' or confusion of terms in
response to Question 3
failed to support points using appropriate textual evidence, or used textual evidence that
did not support the point being made
did not attempt to make judgements in response to Questions 2, 5 and 6 or based their
responses to Questions 5 and 6 entirely on their own views with no reference to the text
lacked organisation in their writing
connected but did not develop ideas enough in their writing
did not use a range of vocabulary and lacked accurate spelling and secure control of
punctuation.
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Question 1

This is a straightforward question on Text One which does not require candidates to use their
own words.

Many candidates were able to correctly identify four points the writer makes about when it is
acceptable for women to work. All the bullet points in the mark scheme were seen by
examiners. Many scored four marks usually by running together ‘strong, healthy, sensible
maidens’.

The most common cause of failure to be awarded a mark was to give ‘career’, ‘nursing’ and
‘hospitals’ as separate points when they were the same bullet point in the mark scheme.
Other common incorrect responses were often unselective copying which missed the
relevant information eg ‘strain every nerve’, ‘earning money’. The ‘provided it be given up on
marriage’ point caused some confusion with some candidates believing it meant women who
have given up on the idea of marriage rather than giving up the job when they got married.
There was also confusion with a number of candidates over the meaning of ‘other pursuits
open to my sex’ with some thinking this referred to prostitution. Where candidates did not
achieve any marks on this question, it was often because they had misread the question eg
listing four reasons why women should not work.
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Question 2

This question requires the candidate to evaluate how successfully the writer persuades the
reader that married women should not work.

There was clear evidence of preparation in the responses. Some examiners commented that
there were some detailed responses to this question however most examiners commented
that while it was clear that most candidates understood the text, a significant number of
candidates had difficulty in developing evaluative comments.

Many candidates did (correctly) use examples from lines 1-9 but examiners observed that
there were a significant number who selected evidence from outside the line references
especially ‘ contemptible’ and ‘willing spirit but weak frame’ . Some of these responses only
used one or two examples from outside the given lines, but examiners came across a
number of responses which focused solely on lines 10-15. Reasons and evidence from
outside the given lines could not be credited.

Candidates chose to comment on the physical and psychological challenges which might be a
barrier to women. Many candidates challenged this but not necessarily in a text-based way
and unfortunately this sometimes resulted in candidates giving vent to personal opinions
about sexism and women’s rights. Many candidates referred to women being ‘physically unfit’
and ‘mentally unequal’ to show the writer’s disapproval of women working. They
demonstrated understanding of the harsh work environment that was daunting even to men
with support such as ‘fiercely striving’ and ‘long-continued strain’. Points were made about
‘dust’ and ‘heat’ and how successfully they presented an unsuitable working environment for
women. Many candidates missed the reference to ‘married women’ in the question and
referred only to women in their responses. A common misunderstanding observed by
examiners was that candidates referred to the writer as male despite the italicised
introduction (which is there to help candidates) clearly referencing the writer as a married
woman.

Most candidates tried to find three reasons with evidence, as the question requested, but
examiners commented that a significant number only gave two reasons which limited their
achievement. Some examiners commented that candidates were able to offer a sufficiently
clear evaluative opinion, linked to a clear explanation of the writer’s ideas. However, other
examiners noted that many candidates simply explained their chosen references rather than
making a judgement about how effective they were in persuading the reader that married
women should not work. Many responses recognised that the ideas the writer expressed
were old-fashioned and of their time. Candidates had been taught evaluative vocabulary eg
'successfully', 'skilfully', 'clearly', which sometimes helped them to focus on the question.
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More successful candidates carefully selected three points about the writer’s ideas, opinions
and viewpoints and supported them with examples from the text that were not too long,
offering analysis and critical evaluation. They were fully focused on the task of evaluating
how successfully the writer persuades the reader that married women should not work.
These candidates understood that the text was from a female perspective and consistently
evaluated throughout. They understood the nuances of the text regarding the difference
between married and unmarried women. They pointed out the inconsistency of the women
suddenly seeming less able once married, when they were acceptable workers as ‘maidens’.
Some considered how the writer deliberately juxtaposed the weakness of women who were
‘physically unfit’ with the strength of men who were ‘fiercely striving’ to successfully show that
men were clearly better suited to working. Some of these responses examined the weakness
in her argument with its very subjective point of view and lack of any evidence. Others also
claimed that by contradicting herself with the exceptions, her argument was also weakened.
Some candidates also looked at the context of the letter and how it linked to societal norms
at the time.

Less successful candidates were sometimes able to find some relevant examples but were
not able to provide a valid comment to justify the examples selected. They often gave no
evaluative opinion and merely described what the writer said. Some less successful
candidates paraphrased or retold the text, often with long quotations. Some listed three
examples from the text with no comment. Other less successful responses did not reference
much of the text and presented their own opinions on whether (modern) women should be
working or at home.
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This is a successful response to Question 2.

8GCSE English Language 2.0 1EN2 01



This is a confident and succinct response, which demonstrates
convincing analysis of the text. Language references are used to justify
personal judgement, but this is clearly not a language response.

All Level 3 descriptors are met and a mark of 6 is achieved.

Note how the response is closely focused on evaluation and gives
three convincing reasons with references that fully support the points
being made.

Remember to include three reasons and always to give your opinion
about the success of the text.
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This is an example of a Level 2 response.
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This response gives three appropriate references, but without
developing explanations or opinions in any detail.

There is some opinion offered, but it is not evaluative.

Level 2 – 3 marks.

Remember to focus on evaluating how successfully the writer presents
their ideas.
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Question 3

This question asks the candidate how the writer uses language to interest and inform the
reader across the whole text.

Some examiners commented positively on the responses they saw to this question, but
many examiners noted that a significant number of candidates were not able to explain the
effects of their chosen language features. Although there was some evidence of the use of
relevant subject terminology, it was incorrectly identified by many candidates eg mixing up
adjectives and adverbs. Some examiners thought that responses to this question were the
weakest on the paper.

Most candidates were able to identify some words and language techniques the writer used
although they often did not use subject terminology correctly eg ‘fiercely is an adjective’. Most
were able to offer an explanation of the text and comment on the writer’s language. Most
examiners commented that although candidates were able to demonstrate some
understanding of the text and were able to identify key evidence such as ‘plunge’, ‘fiercely’
and ‘striving’ , many candidates had difficulty in explaining the effect of their chosen words or
phrases. When candidates did identify language features, their responses tended to be
statements with little exploration. Popular points for comment were the adverb ‘physically’
and the list of three adjectives ‘strong, sensible, healthy’, but many did not really analyse how
the language would impact on the reader. Some used evidence that was included in the
glossary: ‘maidens’ and ‘contemptible’ which they then explained, leaning heavily on the
wording from the glossary provided.

More successful responses were able to focus clearly on the language used to interest and
inform the reader and correctly identify subject terminology. They unpicked the language
and considered how it contributed to our understanding. They demonstrated an excellent
understanding of the text and the way the writer manipulates the feelings of the readers.
They explored language in detail and were able to select precise discriminating quotations to
support their ideas. Word-level analysis was sometimes a feature of these responses. They
discussed: the juxtaposition of the adjectives ‘willing’ and ‘weak’; the metaphor of ‘the dust
and heat of the arena’ which many cited as an example of the difficult and often violent work
environment of the time; ‘if you will allow’ as if the author was asking permission to give her
idea and suggests her humility; the contrast between women, ‘unfit’, and men, ‘fierce’; ‘old-
fashioned’ with agreement that her ideas are old-fashioned; the use of ‘lets’ which implies
that men have to give women permission to work.
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Less successful candidates did not focus on language and gave sometimes lengthy
quotations and simply explained what they said. There was often limited, incorrect or no
subject terminology or it was correctly identified, but used in a way that did not focus on
effect: “The noun ‘hospital’ suggests that’s where women should work.”. Some just wrote
about the content of the passage rather than the language. There were some who wrote
about structure, in particular, paragraph length. These responses often made generic
comments on the effects of their chosen features eg ‘this would interest the reader’ without
any explanation of how it would interest the reader. Some examiners commented that there
was also evidence of ‘feature spotting’ where candidates identify correctly (or incorrectly)
particular language features in the text, but do not explain them.

Some candidates did not seem to understand the focus of the question and responded as if
it was an evaluation rather than a language question, using evaluative language eg
‘successfully’ . Examiners commented that some responses to this question seemed like
responses to Question 2 with little focus on language features.

There were a significant number of blank responses to this question.

Occasionally candidates wrote a response to Text Two. These were rewarded but were
penalised for using the wrong text (not reading the instructions carefully).
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This is an example of a successful response to Question 3.
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The whole text is addressed. The selection of references is
discriminating, and fully supports and clarifies the points made. There
is a precise use of a range of terminology. It focuses successfully on
key words such as ‘arena’, ‘old-fashioned’ and ‘love’s sake’.

This achieves a mark of 8 – Level 4.

Look at how the candidate uses correct subject terminology and
focuses on exploring the writer's use of language and its effect on the
reader. Think about why the writer chose to use particular words or
phrases.
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This is a less successful response to Question 3.
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This response offers explanation of the text and the language used.
References are valid and are generally used appropriately. Subject
terminology is used to identify rhetorical questions and direct address.

It fulfils all Level 2 criteria with a mark of 4.

Try to use correct subject terminology. Remember that this question is
about how the writer uses language to create effects. Try to focus on
the writer's language choices and the effects on the reader.
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Question 4

Question 4(a)

This is a straightforward question on Text Two which does not require candidates to use their
own words.

Many candidates achieved two marks on this question. The most common experiences
identified were ‘the darkness’ and ‘the silence’, although all points in the mark scheme were
seen. The most common reason for not achieving both marks was incorrect copying eg ‘the
noise above our heads grew’ without the necessary addition of ‘indistinct’. Some wrote that
'voices became more distinct' rather than 'indistinct'. Some used the same experience for
both points ‘darkness’, ‘pitch black’ or/and ‘not a ray of light’ so were only able to achieve one
mark.

A few candidates used the text given for 4(b) to answer this question. A few used material not
within the line references or referred to the wrong text.

Question 4(b)

This question requires candidates to understand implicit meaning and ideas in a text. Many
candidates used quotations to answer this question and some of these were appropriate
responses, but candidates should try to use their own words to show they have understood
the implied information and ideas.

Most candidates were able to provide two reasons, commonly ‘silence’, ‘darkness’ or ‘low pay’.
Many quoted the phrase ‘compelled to linger through their lives, in silence, solitude and
darkness’ to secure more than both marks. The most common reason for not obtaining the
marks was either no attempt or those who did not use the text properly and wrote things like
the single word ‘abjectness’ which did not answer the question. There was some confusion
over the reptilian reference, with some candidates thinking there were actual reptiles
roaming the tunnels in the mine.
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Question 5

This question required candidates to evaluate how successfully the writer shows that
children were being mistreated in the coalmine.

Many examiners commented that candidates engaged enthusiastically with the text and
candidates constructed a more secure response to this question compared to Question 2.
However other examiners commented that many candidates struggled to be evaluative and
did not move much beyond explaining or paraphrasing the text. Similarly to Question 2, a
significant number of candidates did not give three reasons. Examiners noted that there
were a quite a few blank responses and also those with very little written.

Most candidates were able to identify key points in the text that showed the children were
being mistreated and were able to provide quotations to support their ideas, offer a general
evaluative comment (usually at the start of the paragraph) and then explain the quotations.
Most responses offered clear explanation of the text with some evaluation, although the
explanations were often lacking in detail. Candidates engaged well with the description of the
children’s working conditions and wrote about their shock and disgust. The reasons most
candidates chose were: ‘They can serve 13 hours a day without perishing’, ‘inhumanely
sacrificed’, ‘In the winter-time they never see day-light except on a Sunday’, ‘solitary
confinement’ and ‘prison’. They were able to comment on how unfair these conditions were
and also how unfit they were for a child. Some candidates seemed emotionally provoked by
this, offering their personal opinions regarding it as ‘awful’ and ‘no way to treat a child!’

More successful candidates were able to fully evaluate the extract, referring clearly to the
question of the ‘mistreatment’ of the children, and were able to develop their responses
analysing the writer’s ideas and viewpoints and providing critical personal judgement on the
success of the text. They were able to explore details, such as the children working six days a
week, considering the full implications of this on their health and wellbeing. Some considered
the effectiveness of ‘solitary confinement’ and often linked it to ‘their prison’ to support ideas
that the children were trapped, unable to escape their miserable lives. Some responses
explored the idea that children might have been experimented on to see how long they can
work for ‘without perishing’ whereas others thought it meant children had in fact died in
order for them to know the limit of 13 hours. There were references to the idea of the lack of
humanity both in the description of the workers as ‘some reptile’ and the squalid conditions
they worked in. Although this is not a language question, some of these responses did
evaluate the effectiveness of particular word choices and techniques in conveying the
mistreatment of the children. These more successful candidates had the confidence to go
into a more developed evaluation and they often presented convincing ideas. They put
forward strong opinions and the majority agreed with the statement using a range of
evaluative language such as ‘clearly’, ‘successfully’, ‘evidently’ to add critical evaluation to their
points.
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Less successful responses just described the passage. Quotations were used but only to
explain content, sometimes re-stating their chosen quotation eg “’exhausted with watching
and fatigue’ shows they were exhausted”. ‘‘’In the winter-time they never see day-light except
on a Sunday’ which shows they work every day except Sunday.” Some candidates
misunderstood words such as ‘sacrificed’ and ‘perishing’ to mean that the children were
being tortured and killed. Some included long quotations with little or no explanation or
comment and, although they were valid, they were undeveloped or explained in very general
terms eg ‘it was bad in the mines’. Some responses failed to consider the extract at all and
gave a personal response to the question.
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This is a successful response for Question 5.
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There is convincing analysis and developed critical evaluation with a
range of points. There are apt and discriminating references which
persuasively clarify the evaluation being made.

All Level 3 criteria are met and this is full marks – 6.

Note how this response is fully focused on evaluation. Remember to
include three reasons and to give your opinion about the success of
the text.
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This is a Level 2 response.
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Appropriate references are included and there is evidence of a
personal response. There is clear explanation and clear evaluative
opinion, but this is not developed into critical evaluation or convincing
analysis.

Level 2 – 4 marks.

Try to give your judgment on how successful the text is and support it
with relevant examples.

28GCSE English Language 2.0 1EN2 01



Question 6

This question requires candidates to evaluate how successfully the text shows how bad
working conditions were in coalmines.

Generally, candidates were able to engage with the text and examiners commented that the
subject matter about children working in the coalmines was accessible to the candidates and
many were able to see how challenging the conditions were. Some examiners commented
that the responses to this question were better and more focused than in previous series. On
the whole, candidates’ responses were securely focused on the text. Examiners saw some
convincing responses where candidates showed developed analysis of the writer’s ideas and
critically evaluated how successful the text was in showing how bad working conditions were
in coalmines . Some examiners, however, commented that some candidates had difficulty
with this question and offered brief or unfocused responses. There were also a number of
blank responses, which may be a timing issue, although there seemed to be fewer than in
previous series.

Most candidates were able to write with some confidence about the treatment of the
children in the mine, often expressing strong feelings. They were able to select relevant
points and support them with appropriate references from the whole text although
examiners commented that they did not always explain how the writer was building a
sustained argument against the working conditions in the mines. Some examiners
commented that many candidates did not evaluate the text and only offered explanations of
their chosen references. Popular choices for comment were: the description of the girls, the
conditions being described as a ‘character of a hell’, the darkness, loneliness, silence and the
age of the children.

More successful responses were able to analyse effectively and focused on the whole text.
They offered informed evaluative opinion with appropriate references, using evaluative
phrases such as ‘I fully agree with...’ or ‘I partially agree…’. These responses covered the
whole text and produced a range of evidence including analysis to give a convincing
evaluation of the statement. They were able to organise their ideas well, focusing on the
theme of darkness, treatment of the children and how the writer and their companion were
affected by their experiences in the mines. Evaluations were supported with appropriate
evidence eg the simile of the meteor and the lack of light symbolising the lack of hope in the
working conditions often linking with ‘the character of a hell’; the references to imprisonment
and ‘solitary confinement’; and the child resembling a reptile as a reflection of the terrible
working conditions.
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Candidates who disagreed with statement had varying degrees of success. Some seem to
have been taught to find two points agreeing with the statement and a further one
disagreeing and they sometimes struggled to find a clear reason for their disagreement.
Those who used disagreements to evaluate the text and integrated these into their
evaluation were more effective. Points identified to support their disagreement were: they
were paid, were gaining work experience, had somewhere to sleep and had Sunday off.
However, most examiners commented that the text presents overwhelmingly negative
impressions of the coal mine and that candidates did not have to disagree with the
statement.

Less successful responses were often undeveloped and wrote very little or used very lengthy
quotations and then briefly explained their meaning, with little explanation or judgement or
just described the conditions. Some responses did not use quotations to support their
responses. A number of candidates only used material that was in the extract for Question 5
which meant they referred only to the children and not the working conditions across the
whole text. Some less successful candidates gave their own opinions about the horrors of the
mines, rather than evaluating the text. Some wrote about the conditions for workers in those
days or a comparison with how times have changed now. They sometimes began with the
text as a starting point but drifted away from it. However, examiners did comment that this
was less prevalent than in previous series. There were some candidates who approached the
task as a language analysis question and explored a range of devices used in the text, missing
the focus of the question.

Occasionally candidates wrote a response to Text One. These were rewarded but were
penalised for using the wrong text (not reading the instructions carefully).
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This is a very successful response to Question 6.

31 GCSE English Language 2.0 1EN2 01



32GCSE English Language 2.0 1EN2 01



This is a detailed and convincingly analytical response with a sustained
and detached critical evaluation throughout.

All level 5 descriptors are met so full marks are achieved.

Level 5 – 12 marks

Look at how the candidate has used examples from across the whole
text and has consistently focused on evaluation.
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This is a less successful response to Question 6.
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This response is best described as straightforward, working through
the text and choosing some valid references. However, the comments
are not always secure – for example, in the first paragraph the
evidence chosen refers to the length of the day, but the comment goes
on to mention ‘dust and chemicals’. The points made are slightly
repetitive and rely on the unhealthy aspect of the mines. The lack of
developed comment keeps this at the lower end of Level 2 with a mark
of 3.

Remember this is a 12-mark question so allow yourself enough time to
respond in sufficient detail. Keep a focus on evaluation and also try to
develop your comments.
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Question 7

This question asked candidates to write a blog about how to choose the best job. This was
the more popular choice. Many examiners commented positively about candidates’
responses to this topic. There were a few blank responses.

AO5

Examiners commented that candidates obviously knew a lot about this subject and could
relate to this topic and had plenty to write about. Many candidates used the opening in the
question in their own writing and this seemed to give them some confidence and direction.
Most candidates successfully used blog features with direct address and rhetorical questions
being common, although some examiners felt that there was not much clear differentiation
between the features of a blog compared with an article. They understood the purpose of
the task and were able to communicate clearly and talk about different careers and what to
think about and how to find different career paths. Most candidates addressed the reader
directly and the most successful achieved an effective combination of practical advice and
reassurance on how to navigate a difficult process in a young person’s life. Examiners
commented that it was impressive how much candidates actually knew about looking for
jobs, many obviously informed by careers lessons. Some related their responses to actual
experience with their own part-time jobs and were able to use their personal experience to
inform their advice. Some made the important point that having a full-time job when
studying could be counterproductive, as one could fail at one’s studies due to exhaustion.
Some examiners commented that it was pleasing to see responses that considered the
satisfaction of employments that benefit the community rather than, primarily, oneself. Many
candidates focused on the importance of following your dreams and choosing a career path
that you feel passionate about and said that if you choose a job you like then ‘you’ll never
work a day in your life’.
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More successful candidates sustained a sense of purpose and audience throughout and
organised their material into a clear and logical sequence of ideas. These responses were
lively and clearly crafted, using paragraphs in an appropriate manner with varied sentences
and structural devices. They had a strong register and related to their audience effectively.
There were some passionate and convincing responses. They used a range of rhetorical
devices and humour to get the ideas across. Their responses had a reassuring or friendly
tone eg ‘Did you worry about finding the right job when you left college? I did too…’ or ‘On the
job and off the job training. Don’t know the difference? Let me explain’. A common piece of
advice given was: ‘The internet is your friend!’ There were many examples of websites to use
and online tests to take to help you choose a job to suit your personality. Some
recommended taking advice from friends and family but others suggested that it was not a
good idea to be influenced by people close to you. Personal anecdotes were also used
effectively in the more successful responses to persuade the audience of their arguments.
For example, one wrote about an older brother going into law ‘just for the money’ and hating
it. The advice was not to always chase the high pay because ‘It was paying a lot but didn’t pay
for his happiness.’

Less successful responses had difficulty with developing their ideas and focusing on the task.
They often struggled with the correct form, tone and register for a blog. Several less
successful responses described personal experiences of job hunting rather than focusing on
giving advice. Some wrote about the best job they had had or why they wanted to follow a
particular career eg why they wanted to be a footballer/dancer/musician. Others wrote about
why jobs are important and gave a general overview on the need to earn money, without
focusing on the question. There were some who included too much information about being
interviewed which did not focus on how to choose the best job. There were some responses
that were brief and undeveloped with weak language controls which impeded meaning. Less
successful responses wrote very little – some had clearly run out of time. There were a
number of responses that wrote little beyond copying out the prompt on the question paper,
however it was noted by some examiners that the prompt allowed some of the least
successful candidates to write something on the ideas provided.

AO6

Most candidates were able to make some attempt to select vocabulary, sentence structures
and punctuation to suit the task. They were able to express and order information and ideas
with some correctly spelt vocabulary, some control of punctuation and some accurate
paragraphing. Most candidates were able to communicate successfully even if there were
errors. The use of a varied vocabulary showed some adaptation to the topic being written
about.
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Examiners commented that although vocabulary was often varied, there were spelling errors.
Complex words were sometimes correct, but there were frequent careless errors which
suggested a lack of proof reading. Nearly all examiners commented on weak punctuation
with some responses using very few full stops or capital letters.

More successful candidates were selective with their word choices and used a range of
appropriate linguistic techniques, eg rhetorical questions and direct address to communicate
their ideas. They used a wide range of vocabulary that was well-chosen for the task they had
selected. These candidates wrote fluently with a range of structural devices. They had full
control of spelling, punctuation and grammar.

Less successful candidates were often repetitive with their word choices and sentence
structures. They often used very basic sentences or did not punctuate sentences. These
candidates sometimes had limited vocabulary and poor grammar.

Common errors commented on by examiners were: missing basic sentence punctuation;
comma splicing; missing or misused apostrophes; problems with homophones; misspelling
of basic vocabulary; not capitalising ‘I’ for the personal pronoun; missing capital letters at the
beginning of sentences and incorrect capitalisation of words within sentences; grammatical
errors such as problems with sentence structures, subject-verb agreement and verb tenses.

Some examiners remarked that informal contractions such as ‘gonna’ and ‘wanna’ appeared
in some responses possibly in an attempt at register, but their use was not entirely
appropriate.
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This is an example of a response to Question 7.
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AO5 – There is a clear ability to communicate clearly, effectively and
imaginatively. Material is selected to suit audience and purpose with
appropriate structural devices used to make the meaning clear. Level 3
qualities are evident.

Level 3 – 13 marks.

AO6 – There is some accurate, varied vocabulary, but punctuation has
some basic errors and there is a lack of range evident. There are some
sound grammatical features used for clarity and effect.

On balance, the best fit mark for this is at the top of Level 2 – 7 marks.

To improve this response the candidate could have developed their
ideas in more detail.

Proof reading and checking the response might have improved the
accuracy.
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Question 8

This question asked candidates to write an article for an employment website aimed at
young adults about how to succeed in interviews.

Examiners commented that candidates who chose this option seemed quite well-prepared
and offered a range of sensible ideas in an appropriate format. An examiner said, ‘It was
great to see so many candidates with an excellent understanding of how to excel in this
situation’. Some examiners felt that responses to this question were more secure than those
to Question 7 although other examiners thought candidates performed better on Question
7. There were a few blank responses.

AO5

The majority of candidates approached this question with confidence and understood the
key principles for succeeding at a job interview. It was clear that many candidates were using
their real-life experience to inform their writing others were perhaps informed by advice
given in careers lessons or from websites. Most candidates were able to use the bullet points
to help structure their response, with the bullet points often used as sub-headings. Most
candidates were able to understand what the requirements were for a successful interview
and gave sound advice.

Advice included: what to wear and what is considered professional; researching an employer
to demonstrate an understanding of the company; being polite (with some warning against
using slang or swearing); asking questions but definitely not on pay/salary; practising with a
friend or family member in a mock interview; and arriving with plenty of time before the
interview. Suggestions about dress code was a particularly common area eg ’wear something
that tells the interviewer that you will look this good every time you walk through the door.’
Some listed exactly what to wear from top to toe, the best kind of hairstyle (always tied back).
Others commented on personal hygiene eg smelling good and brushing your teeth.

There was a similarity of approach to most responses to this question. Advice on dress,
punctuality, speaking, politeness etc. featured in nearly all. The main variation was in the
tone of the advice; some responses made a real effort to create a website article, with a
friendly and conversational style while others gave straightforward advice. It was common to
wish the reader luck in their interview and end with a positive affirmation such as ‘you can do
this’ or ‘you’ve got this’.
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More successful candidates used a range of rhetorical devices and humour to get the ideas
across. The pieces were well structured and left the reader very knowledgeable and
confident to ace their next interview. Use of imperatives was frequent and usually effective.
These candidates employed an authentic advisory voice that was suitable for the intended
audience of young adults, with a good mix of formal and informal language choices. There
was a mixture of instruction and reassurance in the more successful responses with humour
employed appropriately, as well as a range of language devices. These responses were
introduced clearly and organised into clear paragraphs which took a logical approach to
preparing for and conducting yourself in an interview. These responses were well-structured
with a clear introduction, development and conclusion. Some of them explored not just how
to make a good impression but why certain impressions were important: ‘commitment and
communication will make you a desirable employee.’ Many conveyed very positive,
motivational sentiments and ended with ‘smash/ace that interview’ or ‘bag that dream job’ or
simply ‘good luck’.

Less successful responses had problems organising and developing ideas in any detail. They
had a basic structure and some points, which were repetitive, such as talking about smelling
nice, shaking hands and not swearing or playing on their phones. They sometimes focused
too much on the preparation before the interview rather than advising on what approaches
might be useful in the interview itself. Some wrote about what they would personally do in an
interview. Some of these less successful responses were very brief and others were a simply
a list of points without further development.

AO6

The comments from examiners were the same as those for Question 7.

Most candidates were able to make some attempt to select vocabulary, sentence structures
and punctuation to suit the task. They were able to express and order information and ideas
with some correctly spelt vocabulary, some control of punctuation and some accurate
paragraphing. Most candidates were able to communicate successfully even if there were
errors. The use of a varied vocabulary showed some adaptation to the topic being written
about.

Examiners commented that although vocabulary was often varied, there were spelling errors.
Complex words were sometimes correct but there were frequent careless errors which
suggested a lack of proof reading. Nearly all examiners commented on weak punctuation
with some responses using very few full stops or capital letters.
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More successful candidates were selective with their word choices and used a range of
appropriate linguistic techniques, eg rhetorical questions and direct address to communicate
their ideas. They used a wide range of vocabulary that was well-chosen for the task they had
selected. These candidates wrote fluently with a range of structural devices. They had full
control of spelling, punctuation and grammar.

Less successful candidates were often repetitive with their word choices and sentence
structures. They often used very basic sentences or did not punctuate sentences. These
candidates sometimes had limited vocabulary and poor grammar.

Common errors commented on by examiners were: missing basic sentence punctuation;
comma splicing; missing or misused apostrophes; problems with homophones; misspelling
of basic vocabulary; not capitalising ‘I’ for the personal pronoun; missing capital letters at the
beginning of sentences and incorrect capitalisation of words within sentences; grammatical
errors such as problems with sentence structures, subject-verb agreement and verb tenses.

Some examiners remarked that informal contractions such as ‘gonna’ and ‘wanna’ appeared
in some responses possibly in an attempt at register, but their use was not entirely
appropriate.
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This is a very successful response to Question 8.
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AO5 – This is an impressive and highly sophisticated response which
manipulates complex ideas and shapes audience response with
sustained use of tone, style and register. There is a good balance
between friendly and formal throughout. Full marks are well deserved!

Level 5 – 24 marks.

AO6 – This response employs a consistently high level of control, uses
an extensive vocabulary and demonstrates a sophisticated holistic use
of grammatical features.

Level 5 – 16 marks.

Note how the candidate directly addresses the reader engaging them
in the topic. The response is fully-focused on the task and develops
their ideas with sophistication.

The planning box has been used effectively to help the candidate
organise and develop the ideas.
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Paper Summary

Based on their performance on the paper, candidates are offered the following advice:

For short-answer Questions 1 and 4(a), ensure that you are responding briefly and
selecting information, not just writing out a section. Highlight the relevant lines in your
extract booklet and read the question carefully. Ensure you answer on the correct text as
well as correct lines. For Question 4(b), try to find ideas that are implied in the given text
rather than just selecting phrases or quotations from the text.
For Question 3, make sure you focus on language features eg alliteration, personification,
simile, metaphor. Remember to focus on the effects of your chosen examples on the
reader and not just explain their meaning. Try to use appropriate subject terminology.
In Questions 3 and 6, where reference to the whole extract is needed, it is important to
consider what references you will use and consider what examples are most significant for
comment. Discriminating references are seen where you pick out specific examples across
the extract that link to your points, not just where you comment on every feature seen.
For your responses to Questions 2, 5 and 6, remember that you evaluate every day, and
more so than ever with online feedback and posting of opinions and ideas online. Read
the question carefully – what is it you are giving your opinion on? You do not need to
comment on language and structure here unless this supports your evaluation.
Remember always to link your evaluative points to the text.
Remember to find three reasons for your opinion and support them with examples for
your responses to Questions 2 and 5. Remember to give examples from the correct lines
in response to Question 2.
When you are writing, always think about your reader, what ideas you want them to
understand and how you want them to react at different parts of your writing; then
choose the most useful words, phrases or techniques available to you to achieve those
effects.
Plan your writing, even just briefly. You have been given a planning box to do this. Think
carefully about how you will begin to write so that it is engaging for your reader from the
very start. As you begin to write, know where you will end. This will help you to write in a
cohesive and coherent way. If you start presenting an idea, make sure you are developing
it.
Take care throughout with accuracy: spelling, punctuation and grammar. Try to give
yourself time to proof-read your writing.
Focus on timing during the examination and use the number of marks available for each
question as an indication of how long you should spend answering each question. Make
sure you try to answer every question.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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