Elizabeth Moran 
Small Group Instruction Intervention 
	General Information 

	Lesson Title: Small Group Intervention for Building Comprehension and Vocabulary 

	Subject(s): English Language Arts 

	Grade/Level/Setting: Grades 8

	Prerequisite Skills/Prior Knowledge/Student Needs:
· Students should demonstrate general literacy skills, including the ability to read and decode grade-level texts.
· Students should understand basic syntax, sentence structure, and grammar.
· Students should have prior experience using context clues to determine the meaning of unfamiliar vocabulary.
· Students should be able to respond to text-dependent questions.
· Students should be able to summarize texts accurately in their own words.
· Students have demonstrated difficulties with reading comprehension including identification of main ideas and inferences with guided support. Students have also demonstrated need for building vocabulary knowledge through context clues, morphology, and repetitive exposure. 


	Standards and Objectives 

	State/National Academic Literacy Standard(s): 
Missouri State ELA Standards for Grade 8: Comprehending and Interpreting Texts
“Explain the central/main idea(s) of a text and explain the relationship between the central idea(s) and supporting evidence; summarize the text distinct from personal opinions” (MDESE 8). 

	Learning Objective(s): 
By the end of the small-group lesson, students will demonstrate growth in the following skills: articulating the central idea of a short nonfiction text, explaining how supporting evidence reinforces that central idea, and determining the meaning of key vocabulary words using context clues with the support of scaffolded instruction

	Assessment

	Summative
Student 1 (Comprehension Focus):
Using a clear and concise rubric, write a well-structured paragraph that identifies the main idea of the passage, includes at least two supporting details from the text, and presents one inference that can be justified by those details.
Student 2 (Vocabulary Focus):
Select three Tier 2 vocabulary words from the passage. Using context clues, write your own definition for each word. Then, compose an original sentence for each word that demonstrates your understanding of its meaning.


	Formative
During think-aloud pit stops, I will pause mid-text to ask questions such as, “What is the main idea so far?” and “What are some details that support it?” I will make notes to myself about the accuracy of Student 1’s responses. For an exit ticket, Student 1 will write their response to the question, “What is the author’s message?” on a sticky note at the end of the small-group session. For vocabulary quick writes, Student 2 will compose an original sentence that uses the target word correctly. I will monitor Student 2’s use of the Frayer Model to ensure the graphic organizer is completed accurately. For a collaborative summary, both students will contribute: Student 1 will provide key ideas and details, while Student 2 will contribute two new vocabulary words along with their meanings.

	Materials 

	· Printed copies of “Today’s Telephone” from the Center for Urban Education  
· Highlighters 
· Pencils 
· Piece of notebook paper
· Frayer model graphic organizer 

	Technology 

	I will use my computer to document and track Student 1 and Student 2’s data trends during formative assessments. Following this small-group intervention, I will analyze the data to determine whether the students demonstrate sufficient improvement or if continued MTSS Tier 2 support is necessary.

	Intervention Instructional Strategies and Learning Tasks
Consider the teacher and student actions in the planning for instructional strategies and learner tasks. 
Use explicit, systematic instruction. 

	Warm-Up:
I will begin the lesson by reviewing strategies for determining the main idea and identifying supporting details. Next, we will discuss how to determine the meaning of an unfamiliar word by using the surrounding context. I will then pre-teach three key vocabulary words from the text, and together we will brainstorm possible meanings using context clues.
Guided Reading and Modeling:
Students will take turns reading sections of the passage aloud. I will provide scaffolding by pausing for think-alouds and asking guiding comprehension questions such as, “What is the main idea? What details support that? What can we infer that isn’t directly stated?” When encountering unfamiliar words, I will guide Student 2 in analyzing the word using context clues and completing a Frayer Model entry.
 Collaborative Work:
Students will work together to discuss what they have read, including summarizing the passage and reviewing new vocabulary words and their uses. I will model academic sentence starters such as, “The author suggests ___ because ___,” and “The word ___ may mean ___ because in the text it says ___.”  
Guided Activity:
Student 1 will complete a graphic organizer by recording the main idea and supporting details from the passage. In their response, Student 1 should also incorporate at least one new vocabulary word from the lesson. Student 2 will select one vocabulary word from the text, define it in their own words, and write two to three sentences connecting the word to the main idea of the passage.
 Reflection:
To close the lesson, I will ask Student 1 to identify the strategy that best helped them determine the main idea and supporting details. I will then ask Student 2 to share one new vocabulary word they can apply in their writing or speaking, along with an example of how they could use it.






















Works Cited:
Missouri Department of Elementary and Secondary Education. English Language Arts Missouri Learning Standards: Grades 6–12. 2016, https://dese.mo.gov/media/pdf/curr-mls-standards-ela-6-12-sboe-2016.
“Today’s Telephone.” Center for Urban Education, DePaul University, 2005. Teacher.depaul.edu/Documents/TodaysTelephonenonfiction7thgrade.pdf.


