Elizabeth Moran 
Direct Instruction Lesson Plan 
	General Information 

	Lesson Title: Synthesizing Perspectives on Environmental Policy 

	Subject(s): English Language Arts 

	Grade/Level/Setting: Grade 10-12 (adjustable) 

	Prerequisite Skills/Prior Knowledge:
Prior to today’s lesson, students should possess the ability to identify the main idea and supporting details in an informational text—they should also be able to distinguish between opinion, evidence, and fact. Students should have proficient annotation skills and recognition of signal words that indicate argument structure. Students should also have basic experience with peer editing and giving constructive feedback with the help of scaffolded prompts. 

	Standards and Objectives 

	State/National Academic Standard(s): 
Missouri State Secondary ELA Standards for Grades 6-12: Grade 11-12: Reading Informational Text 
“Synthesize information from two or more texts about similar ideas/topics to articulate the complexity of the issue” (MDESE 11). 

	Learning Objective(s): 
By the end of the class, students will be able to successfully annotate two texts with differing perspectives and compose a synthesis paragraph that identifies the central claim of each text, integrates at least one piece of evidence from each text, and achieves at least a 3 out of 4 on the teacher-provided rubric. 

	Assessment

	Summative
For a summative assessment, students will complete a synthesis paragraph which will be graded using a rubric to assess the complexity of the issue, evidence use, clarity, and accuracy of synthesis. 

	Formative
 Formative assessments will be completed through four distinct pathways—the first will require the students to turn in their copies of the texts with annotations which will be graded for the quality of the annotations. The second will be carried out through teacher monitoring of participating in think-aloud during lessons. The third formative assessment will assess the peer feedback that students complete with the help of guided rubrics. The final formative assessment will include an exit ticket through Google Forms. Each of these pathways will help to guide data-driven differentiation in instruction.  

	Materials 

	Projector/smartboard for modeling and think-aloud 
Google Docs for collaborative writing/feedback 
Writing utensil and highlighter for annotations
Printed copies of both texts on environmental policy 

	Technology 

	
I will integrate technology in this lesson by utilizing the smartboard/projector to display the selected texts for the students to observe during the mini-lesson and guided practice. This makes it accessible to all learners and provides opportunity for modeling and guided practice that would otherwise be hindered. 

	Instructional Strategies and 
Learning Tasks

	High-Leverage Practices for Supporting All Learners

	Warm-Up: I will display an image of a protest about climate change and ask students to take five minutes to complete a quick-write exercise addressing the following question: “Before we read our two texts for today, predict what kind of arguments you think will be made for and against environmental regulations.” Students will then share with a partner. (Metacognition)
	Gifted and Talented learners: 
For gifted and talented learners, I can encourage them to write a mini essay (2 or 3 paragraphs) which synthesizes but also evaluates which argument is stronger and why. 

	Modeling & Think-Aloud: 
I will project the first article on the smartboard—this article will take a pro-regulation position on environmental policy. I will model by breaking down the text into smaller chunks and reading one key passage aloud. I will then model annotation while narrating my steps and thought process out loud—highlighting evidence, noting the author’s perspective, etc. I will then engage students in a think-aloud by commenting something like: “The author argues that regulation does _____, but I wonder how that affects people today”. I will then repeat this process for one of the passages in the second text. To end the modeling, I will demonstrate how to compose a synthesis sentence using two texts. 
	ELLs: 
For ELLs and bilingual students, I can provide extra scaffolding by offering text-to-speech tools or simplified versions of the articles for ELL students. I can also provide a copy of the important vocabulary that surfaces in the articles ahead of time, with accompanying translations in their native language. 

	Guided Practice:  
Students will be broken into partnerships, where they will have an opportunity to fully annotate both texts, guided by the following prompts:  What is each author’s main claim? What evidence do they use? How do their perspectives conflict or align? During this time, I will walk around the classroom and prompt students with scaffolding questions to further learning and understanding.  
	Students with exceptionalities: 
For students with other exceptionalities, I can break the articles into smaller, highlighted sections with guiding questions for each part. I can also provide a Venn diagram chart for students to visually compare the two articles. I can similarly provide sentence frames/starters for synthesis sentences (ultimately to all students as a MTSS Tier 1 support). 

	Independent Writing: 
Practicing their digital literacy skills as well as their writing skills, students will draft a synthesis paragraph in Google Docs and respond to the following prompt: “Synthesize the perspectives from both articles to explain the complexity of environmental policy decisions”.  I will iterate that students must cite at least one piece of evidence from each text using proper MLA 9 citation. 
	

	Peer Feedback & Mini Revision:
Students will utilize the collaborative capabilities of Google Docs to comment and exchange feedback with a partner on the synthesis paragraphs they have just produced. The following guiding questions will help direct their peer feedback: Does the paragraph include both authors’ perspectives? And does it explain the complexity of the issue rather than just summarize it? 
Students will then have a few minutes to revise their own paragraphs based on the peer suggestions. 
	Peer feedback is an appropriate secondary literacy instructional strategy because it promotes critical thinking and ready skills at a higher level. By grades 10-11, students are expected to not only produce their own writing but also possess the skills to evaluate the effectiveness of arguments and the strength of evidence in others’ work. This particular instructional strategy—peer feedback using Google Docs—deepens students’ understanding of synthesis and writing craft. Peer feedback ultimately allows students to practice their disciplinary literacy skills of analyzing, questioning, and refining texts in a collaborative manor—which adolescent learners typically engage more with. 

	Conclusion: 
Students will volunteer to share some sample synthesis sentences with the class. I will take the opportunity to praise students and highlight strong examples while also offering constructive feedback if needed. 
Finally, students will complete a Google Form exit ticket answering the following question: “Which strategy helped you most today when combining ideas across texts? Was there a part of the lesson today that was particularly helpful or unhelpful?” 
	Methods & Theories: 
· Disciplinary Literacy: Students are practicing reading, annotating, and writing as experts in ELA and are focusing on synthesis rather than just summary 
· Vygotsky’s Social Constructivism: Peer and teacher modeling helps scaffold higher-order thinking for students. 
· Think-Aloud: By explicitly modeling synthesis of ideas across texts, students are able to observe and replicate in a guided environment. 
· Formative Assessment/Data-Driven Instruction: Immediate digital feedback from peers during review support revision and practice with writing workshops. 
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