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Emotional Intelligence and Profiles of Participation in
Bullying: A Systematic Review
Abstract

Bullying has generated a social alarm in recent years. For this reason, the present systematic review has as its main
objective to carry out an analysis of updated information that allows describing those areas belonging to emotional
intelligence that are less developed in the profile of the aggressor and in that of the victim, and that have a negative effect
on the person and is the cause of bullying. The search was conducted in the ERIC, Psicodoc, PsycINFO, and Scopus da-
tabases, finally obtaining a total of 17 quantitative investigations. The results show that a good development of emotional
intelligence provides students with a series of tools in terms of conflict resolution, emotional regulation and social skills,
which reduces the possibility of being a victim or aggressor of bullying.

Keywords: adolescence; bullyingv emotional development, violence.

Inteligencia emocional y perfiles de participacion en acoso
escolar: Una revision sistematica

Resumen

El acoso escolar ha generado una alarma social en los ultimos afios. Por ello, la presente revision sistematica tiene como
objetivo principal realizar un andlisis de informacion actualizada que permita describir aquellos ambitos pertenecientes
a la inteligencia emocional que estdn menos desarrollados en el perfil del agresor y en el de la victima, y que tienen un
efecto negativo en la persona y sea causante del acoso escolar La biisqueda se llevé a cabo en las bases de datos de ERIC,
Psicodoc, PsycINFO y Scopus, obteniendo finalmente un total de 17 investigaciones de caracter cuantitativo, Los resul-
tados muestran que un buen desarrollo de la inteligencia emocional dota a los estudiantes de una serie de herramientas
en cuanto a la resolucién de conflictos, regulacion emocional y habilidades sociales, lo cual reduce la posibilidad de ser
victima o agresor de acoso escolar.

Palabras clave: acoso escolar, adolescencia, desarrollo afectivo, violencia.
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Introduction

Bullying is a relatively recent term, as defined
by Ruiz Utrilla et al. (2018), it refers to the actions
carried out by one or more students that discrimi-
nate, intimidate, or systematically mistreat another
student. The term “bullying” is commonly known
as such when it occurs face-to-face. However, if stu-
dent harassment takes place through information
and communication technologies, it is referred to as
“cyberbullying” (Gémez Tagle Lopez, 2016). Some
studies provide an annex about this terminology,
as the one by Gonzilez & Molero (2022), as they
analyze the impact of the term “bullying” within
certain social networks, where cyberbullying often
occurs. This is one of the social problems that is
of most concern in different educational spaces,
especially in adolescents, where cyberbullying
experiences have been associated with episodes
of anxiety and depression (Molero et al., 2022;
Molero et al., 2023).

This student harassment takes place during
school hours and typically occurs in areas like the
playground or restrooms, where teachers are less
present, as opposed to the 20% that occurs within
classrooms. The most common types of aggression
are verbal, physical, and social (Arciniega-Carrién
& Veja-Ojeda, 2019).

According to the World Health Organization
(WHO, 2021), among the various factors affecting
the mental health of adolescents, school bullying
plays a significant role. It leads to emotional man-
agement problems, resulting in anxiety, depression,
social anxiety, loneliness, and, in some cases, sui-
cidal behavior. School bullying is one of the most
common peer relational problems experienced
by children and adolescents worldwide (Inmuta
et al,, 2022). Therefore, as seen in the study by
Gonzalez-Moreno & Molero-Jurado (2023), it is
crucial to prioritize the personal well-being of
minors, especially during adolescence.

There is growing societal concern over cases
of school bullying and the consequences these
actions have on minors (Dragone, et al., 2022;
Pérez-Virtus & Larrondo-Ureta, 2018). To prevent
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bullying in adolescents, early detection of aggres-
sive behaviors is crucial (Varela Torres et al., 2023).
The study conducted by Calmaestra (2016) found
that over 9% of students had experienced bullying,
and nearly 7% had been victims of cyberbullying.
Another study by Attawell (2021) asserts that more
than a third of the sample studied had experienced
school bullying, with 10% facing cyberbullying and
32.4% participating in peer fights.

The results of these studies show that a sig-
nificant portion of adolescents are involved in
school bullying situations, either as victims or
aggressors. Furthermore, many students engage in
fights among peers at specific moments, indicating
that minors lack conflict resolution skills, leading
to different forms of aggression. Studies like the
one by Martin Rodriguez & Lujan Henriquez
(2021) directly relate the lack of conflict resolution
skills to emotional intelligence, through emotional
understanding and regulation (Chaux et al., 2012).
Studies as that of Ferndndez-Alfaraz et al. (2023)
state that the origin of peer bullying may be in
the use of digital technologies or due to the social
and family environment. Adolescence is a period
of change in which relationships between peers
are very important, and stressors of anxiety and
depression can lead to dropping out of school (La
Greca & Burdette, 2022).

Emotional intelligence (1) is a concept that
has evolved over time, with some authors directly
linking it to social intelligence, as Salovey & Mayer
(1990), who define E1 as the ability to identify one’s
own and others’ feelings, understand these emo-
tions, and know how to manage them. Educating
minors to develop their EI from an early age is
crucial (Ferndndez-Martinez & Montero-Garcia,
2016).

Students with low ErI display fewer social
behaviors, more negative behaviors, and are more
associated with cases of school bullying. Studies
like Sporzon & Lopez Lopez (2021) link E1 devel-
opment to prosocial behaviors among students.
An increasing number of studies delve into the
involvement of E1 in bullying profiles, whether as
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aggressors or victims, demonstrating that both
profiles exhibit low E1 (Masabanda Pazmifo &
Gaibor Gonzalez, 2022).

In general, the profile of the aggressor seeks to
establish leadership among peer groups, displaying
intimidating behavior (Arciniega-Carrion & Veja-
Ojeda, 2019; Clareth et al., 2015), aggressiveness,
impulsivity (Pefa et al., 2013), low perception of
others’ emotions (Polo et al., 2015), low self-esteem,
low empathy (Martinez-Sitjes et al., 2023), and a
high level of frustration.

The victim experiences fear due to the recur-
rent aggressions (Ledn-Moreno et al., 2019), low
emotional clarity, poor social adaptation (Ortega
Ruiz et al.,, 2012), resulting in feelings of loneliness
and social isolation (Polo del Rio et al., 2015), low
self-esteem, and increased frustration.

This literature review aims to identify current
research on the role of emotional intelligence and
describe the profiles of both aggressors and victims
of bullying. The main objective of this study is to
conduct an analysis of updated information that
identifies areas of emotional intelligence that are
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less developed in both aggressor and victim profiles
and have a negative impact on individuals, leading
to school bullying. This, in turn, will serve as a basis
for prevention and intervention projects aimed at
nurturing emotional education in students (Bisquerra-
Alzina, 2006), with the ultimate goal of reducing or
eliminating the prevalence of school bullying.

Methodology

Search Process

The search was conducted in the ERIC, Psi-
codoc, PsycINFO, and Scopus databases, and to
ensure scientific rigor, it was based on the PRYSMA
method (Page et al.,, 2021). This search was con-
ducted in both Spanish and English during the
month of February 2023, using Boolean operators
that referred to emotional intelligence, bullying,
and cyberbullying. The initial results were filtered
by peer-reviewed journal articles and publication
dates, spanning from 2018 to 2023, encompassing
the most recent complete five-year period and the
month of February 2023 (Table 1).

;:::§h1results in the different databases and the filters used
Base Search First Article Date
of data language result Scientific (2018/ 2023)
ERIC spanish 0 0 0
ERIC english 37 28 11
Psicodoc spanish 9 7 4
Psicodoc english 22 22 15
PsycINFO spanish 8 8 6
PsycINFO english 173 103 47
Scopus spanish 4 3 2
Scopus english 184 138 87

Search results in the different databases: 172

Inclusion and Exclusion Criteria

The results underwent manual filtering based
on a set of inclusion and exclusion criteria after
reviewing the title and abstract. Notable inclusion
criteria were as follows: a) the sample age range
should be between 11 and 18 years, b) the study

DEPARTAMENTO DE PSICOLOGIA FACULTAD DE CIENCIAS HUMANAS

must describe the role of emotional intelligence
in bullying, cyberbullying, or both, as well as the
description of the aggressors, victims, or both
profiles, and c) the sample should be enrolled in
an educational institution.
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The established exclusion criteria were: a)
articles that analyze violence outside the school
environment without reference to bullying or
cyberbullying, b) studies that do not describe the
role of emotional intelligence in school bullying,
¢) articles that do not provide a description of the
different roles involved in school bullying, as the
aggressor and the victim, d) documents where the
selected sample falls below eleven years of age or

exceeds eighteen years, and e) articles where the
sample is not enrolled in an institutional educa-
tional center at any educational stage.

Information Analysis Procedure

Following the search process in the mentioned
databases and the implementation of inclusion and
exclusion criteria, a total of 17 selected documents

were obtain

SEARCH EQUATION BY LANGUAGE
Spanish: (“inteligencia emocional”) AND (“acoso escolar” OR *“ciberacoso escolar")
English: (“'emotional intelligence”) AND (bullying OR cyberbullying)

Figure 1. Search Equation and Flowchart of the Document Selection Process.

Identification of studies via databases and registers

Studies included in the review
(n=17)
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ammm—
Records identified from*:
S Psicodoc Spanish (n=4) scer(;(;if\g'e eled betore
= Psicodoc English (n=15) D '
2 PsyclInfo Spanish (n=6) Duplicate records
= PsyclInfo English (n=47) removed (n = 55)
9 Scopus Spanish (n=2)
= Scopus English (n=87)
— !
Excluded records**
Screened records E— (n=0)
(n=117)
2
H Publications retrieved for T | Reports not recovered (n = 0)
o evaluation (n =117)
o
: !
_ Excluded publications:
Reports evaluated for eligibility Does not belong to the
(n=117) age range (n= 10)
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Does not belong to the
topic (n=81)
Does not describe any
profile (n=7)

The format does not
correspond to a
scientific article (n=52)
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Coding Data

We obtained 172 documents, originated from
the following sources: ERIC with a Spanish search
(o), ERIC with an English search (11), Psicodoc
with a Spanish search (4), Psicodoc with an Eng-
lish search (15), PsycInfo with a Spanish search
(6), PsycInfo with an English search (47), Scopus
with a Spanish search (2), and Scopus with an
English search (87).

Duplicate articles were subtracted, amounting
to a total of 55, which were distributed as follows:
Psicodoc with an English search (6), PsycInfo with
a Spanish search (5), PsycInfo with an English
search (12), and Scopus with an English search (32).

After eliminating duplicate articles, a total
of 117 documents were obtained. Following the
review of titles and abstracts, exclusion criteria
was applied, and articles were removed if they met
the following conditions: a) the age was outside
the specified range for the systematic review, b)
the subject matter did not correspond to the re-
search topic, ¢) it did not describe the victim’s or
aggressor’s profile. This led to the removal of the
following articles: ERIC with an English search
(a=1 and b=5), Psicodoc with a Spanish search
(a=1 and b=1), Psicodoc with an English search
(a=2 and b=4), PsycInfo with an English search
(a=1 and b=31), Scopus with a Spanish search
(a=1and b=0), and Scopus with an English search

Table 2
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(a=4 and b=40). Two articles were also removed
as they did not conform to the scientific format,
one from Psicodoc with a Spanish search and one
from PsycInfo with an English search.

As a result, a total of 24 documents were
obtained, that underwent manual filtering to
eliminate those that did not describe the victim’s or
aggressor’s profile or both. This led to the removal
of the following articles: ERIC with an English
search (3), PsycInfo with a Spanish search (1),
PsycInfo with an English search (1), and Scopus
with an English search (2).

This process resulted in a total of 17 docu-
ments from the following databases: ERIC with an
English search (2), Psicodoc with a Spanish search
(1), Psicodoc with an English search (3), PsycInfo
with an English search (1), Scopus with a Spanish
search (1), and Scopus with an English search (9).
Among these 17 documents, 5 describe the aggres-
sor’s profile, 3 describe the victim’s profile, and 9
describe both profiles.

Results
After the systematic and manual document
selection process, a total of 17 quantitative research
studies were obtained. These studies describe
the role of emotional intelligence in bullying or
cyberbullying, as well as the profiles of victims or
aggressors (Table 2).

Scientific articles on the role of emotional intelligence, and the profiles of the aggressor and victim

N° Year Author/s Country

1 2018 Razjouyan K. Iran
etal.

2 2019 Quintana-Orts C. Spain
etal.

3 2019 Méndez, I. Spain
etal.

4 2019 Estévez, E. Spain
etal.

5 2019 Canas, E. Spain
etal.

6 2020 Romano, I. Canada
etal

DEPARTAMENTO DE PSICOLOGIA FACULTAD DE CIENCIAS HUMANAS

Size of the sample and age

Profile that describes

N=360 o
16-18 years Aggressor and Victim.
N=456 o
12-18 years Victim.
N=309
12-18 years Aggressor.
N=1.318 o
11-18 years Aggressor and Victim.
N=1.318 o
11-18 years Aggressor and Victim.
N=6585 .
14-18 years Aggressor and Victim.
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Méndez, I.

N=810

7 2020 et al. Spain 12-16 years Aggressor.

8 2020 Gif,f;a' L Spain ] 4"\'7=67y3;ars Victim.

9 2020 Sei:'::_’ L Spain 1 1N —=117.§/1e§rs Aggressor and Victim.
10 2020 Chan;itz;)'-N leto Spain ] 2N_:1 18 ;er Aggressor.

11 2020 Garaigordobil Spain 1 2'\l—=127§/iirs Aggressor.

12 2020 Zﬁ:‘ﬁs Spain 1 2'\l—=128'?/izrs Aggressor.

13 2020 iig?s Spain 1 1N —=117.§/1e§rs Aggressor and Victim.
14 2020 Eztté;’fz Spain ] ;\'_j;'ilirs Victim.

15 2021 ':f:f Italy 1 2_N1=66 )F:Sars Aggressor and Victim.
16 2021 QUinéi';T_'orts Spain 1 2,\1—=138.§/igrs Aggressor and Victim.
17 2023 Valenzuee!a;éparicio Colombia 12_N1:81 ;Zars Aggressor and Victim.

Year of Publication Spain, with the remaining studies coming from

The systematic review filtered its results annu-
ally, from 2018 to February 2023, thus conducting
an up-to-date search based on the last 5 years and
two months. The year with the highest number of
publications was 2020, accounting for nearly 53%
of the total publications. In contrast, no publica-
tions were obtained for 2022 (Figure 2).

Figure 2. Selected publications, according to year
of publication.

2018 2019 2020 2021 2022 2023

Country of Publication

Among the selected research for this system-
atic review, it’s worth noting the countries of origin.
The vast majority of the research is conducted in
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Iran, Canada, Italy, and Colombia (Figure 3).

Figure 3. Selected articles, according to country of
publication.

m Spain
mlran

m Canada
m [taly

m Colombia

The Role of Emotional Intelligence in School
Bullying: Relationship with Other Implicated
Variables and Participation Profiles
Emotional intelligence is a resource that
everyone possesses, but not everyone develops
it effectively and in all its aspects. As shown in
Figure 2, emotional intelligence directly influ-
ences the assessment of one’s own and others’
emotions, emotional regulation, emotional clarity,
mood management, as well as our thoughts and
feelings. This influence has an indirect impact on
the quality of life, well-being, mental health, life
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satisfaction, and various risk behaviors. Therefore,
ineffective or negative development of emotional

SILVIA FERNANDEZ GEA, MARIA DEL MAR MOLERO JURADO

intelligence can lead to adopting a role or profile
in school bullying, whether as a bully or a victim.

Figure 4. The Role of Emotional Intelligence in School Bullying

Emotional regulation

Emotional 1,2,3,4,6,9,13,14,17)

intelligence

> . Life Satizfaction (4, 8)
Emotional i
oy =V 1
Clarity (17) — Quality of life (3) <+ereeee
. Negative thoughts :
sy e §taipemesn e ‘ 2,5,13) Well-being (4,16) qrromrere i
v v o H
Lack of Difficulty asking Social L—> Depression (2, 4,5,6,12,19) Mental Health (3) ¢+
solutions (17) for help (17) maladjustment 17) I—> Hostility (4, 11)
|—> Distress (2)

Emotion
discrimination (2)
Others’ emotions E thy o .
J—( @,3,4, 9)4) —)( “, 9n,uiﬂl, ‘15) )? """ » Desensitization (4)

¥
Conflict resolution skills (9, 11)

Emotional awareness (15)

e Moral disengagement (4)

Social skills (4)

v
Avoidance (17)

2,9,10)
Self-concept (4, 11, 14)

“Own emotiun;)

Self-image (4,11)

Gratitude (10)

Worth (10) —> Appreciation (10) —» Respect (10)

_,.--—_"'—‘-—‘:r Positive correlation.

&
L]

. ="
- ® W

Negative correlation.
(X) = Document number from
the first column of Table 2.

Individuals with higher emotional intelligence
have more resources for conflict resolution, social
relationships, and experience fewer psychological
consequences when facing a bullying situation.
Those who take on a role in school bullying have
low emotional intelligence, and depending on the
qualities they have more or less developed, they
adopt the profile of a victim or aggressor.

Aggressor: They exhibited poor emotional
regulation, leading to a series of negative thoughts
and feelings, stress, impulsivity, engagement in risky
behaviors, and involvement in both face-to-face
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Social competence (17)

and cyberbullying. The latter provides anonymity
and is often driven by a desire for revenge. They
also had difficulty assessing others’ feelings and
low empathy, hindering their understanding of
others and developing moral disengagement. Lack
of social skills and social anxiety led to peer rejec-
tion, which, in turn, led to bullying. Emotional
confusion eventually led to social maladjustment
and fewer conflict resolution skills.

Victim: This profile, experiencing different
bullying situations and having low emotional intel-
ligence, had a negative impact on the assessment
of their emotions, diminishing their self-concept
and self-image. They felt emotional confusion, a
sense of guilt, believing that they deserved what
they were going through, lacked resources to seek
help, and find solutions. Their social skills were af-
fected, avoiding social interaction, which resulted in
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poor emotional regulation and a series of negative
thoughts, including stress, loneliness, depression,
and suicidal behaviors, negatively affecting their
mental health, life satisfaction, and quality of life.

Discussion

The results of the current systematic review
establish that, although there is research addressing
emotional intelligence and describing both profiles,
these studies are scarce in both the number of
investigations and the number of authors, making
it challenging to formulate a comprehensive para-
digm of the reality that students face. Among the
selected documents, it is worth noting that 76.5%
are from Spain, with the remainder originating
from Iran, Canada, Italy, and Colombia, providing
a broader cultural perspective.

Bullying affects a large number of students
(Attawell, 2021; Calmaestra, 2016), which is directly
related to the scarcity of social and emotional skills
and conflict resolution abilities (Martin Rodriguez
& Lujan Henriquez, 2021). This demonstrates a low
EI on the part of the students, leading to a higher
likelihood of perpetrating or experiencing bullying.

Emotional intelligence aids in the capac-
ity to identify one’s own and others’ feelings,
comprehend these emotions, and manage them
(Salovey & Mayer, 1990). This affects emotional
regulation (Estévez et al., 2020; Razjouyan K. et
al., 2018; Valenzuela-Aparicio et al., 2023), mood
management (Cafas et al., 2019; Cafias et al., 2020;
Estévez et al., 2019; Garcia et al., 2020; Méndez et
al., 2019; Quintana-Orts et al., 2019), as well as
the generation of positive or negative thoughts
and emotional clarity (Martin Rodriguez & Lujan
Henriquez, 2021; Valenzuela-Aparicio et al., 2023).
Although both profiles exhibit low development
in all these mentioned E1 qualities, they do not
share the same profile as they develop different
behaviors, skills, and thoughts.

The aggressor’s profile is characterized by poor
emotional regulation (Caiias et al., 2019; Cafias et
al., 2020; Segura et al., 2020; Yudes et al., 2020),
leading to both a lack of mental clarity, resulting
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in a deficiency in conflict resolution skills, and
negative thoughts as hostility, anger (Segura etal.,
2020), a sense of revenge (Cailas et al., 2020; Raz-
jouyan et al,, 2018; Yudes et al., 2020), intimidating
behaviors (Arciniega-Carrién & Veja-Ojeda, 2019),
frustration (Canas et al., 2019), loneliness (Canas
etal., 2019; Cafas et al., 2020; Estévez et al., 2019),
social anxiety (Canas et al., 2020; Chamizo-Nieto
etal., 2020), and stress (Chamizo-Nieto et al., 2020;
Estévez et al., 2019; Méndez et al., 2020). Poor
management leads to impulsivity and engaging
in risky behaviors, both aggressive and substance
use (Pefa et al., 2013). Additionally, they have dif-
ficulty in assessing others’ emotions (Méndez et
al,, 2020), resulting in a lack of social skills and
peer rejection (Arciniega-Carrion & Veja-Ojeda,
2019; Masabanda Pazmifio and Gaibor Gonzalez,
2022; Valenzuela-Aparicio et al., 2023), as well as
low empathy (Martinez-Sitjes et al., 2023; Segura
etal., 2020; Yudes et al., 2020), ultimately leading
to emotional unawareness (Méndez et al., 2019)
and desensitization (Segura et al., 2020; Yudes et
al., 2020), rejecting peer groups and engaging in
violent behaviors (Canfas et al., 2019). Furthermore,
self-evaluation of feelings is negatively impacted,
affecting gratitude, devaluing the world, appreciat-
ing things less, and losing respect (Chamizo-Nieto
et al.,, 2020). Lastly, this profile seeks leadership
through bullying (Arciniega-Carrién & Veja-Ojeda,
2019), as they experience loneliness and depression
(Estévez et al., 2019).

The victim’s profile is also characterized by
poor emotional regulation and low self-esteem,
leading to a lack of positive thoughts such as
optimism, life satisfaction, a sense of diminished
quality of life, or even negative effects on mental
health (Garcia et al., 2020; Quintana-Orts et al.,
2021). Low self-esteem results in negative thoughts
like depression, anxiety, fear, frustration, loneli-
ness, social anxiety, and stress (Canas et al., 2019;
Canas et al., 2020; Garcia et al., 2020; Razjouyan
et al., 2018; Romano et al,, 2020), and in some
cases, even suicidal behaviors (Quintana-Orts
et al., 2019). This situation leads to emotional
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confusion (Estévez et al., 2019), where the victim
cannot seek help, lacks solutions, and ends up in a
state of social maladjustment (Estévez et al., 2019),
resulting in a deficiency in conflict resolution skills
to escape this situation. Lastly, they cannot assess
their own feelings, affecting their self-image and
self-concept (Canas et al., 2019; Estévez et al., 2019).
This leads the victim to feel rejected by their peer
group (Estévez et al,, 2019).

Conclusions

In this systematic review, research has been
found that addresses school violence, both face-
to-face and cyberbullying. The level of emotional
intelligence development of the participating
profiles, aggressors and victims, has been ana-
lyzed, highlighting the deficiencies in emotional
intelligence in each profile, as well as their posi-
tive and negative correlations. This has allowed
us to achieve the main objective of this review:
to analyze up-to-date information that describes
the emotional intelligence aspects that are less
developed in the aggressor’s and victim’s profiles,
which have a negative effect on individuals and
lead to school bullying. This analysis can serve as
a precursor to prevention and intervention proj-
ects that aim to provide students with emotional
education to reduce or eliminate the prevalence
of school bullying.

This study has presented certain limitations,
as the number of documents found was not exten-
sive, and the number of authors analyzing similar
studies was limited. Additionally, most studies
were conducted in Spain, with some from Iran,
Canada, Italy, and Colombia. The methodology of
the research was qualitative, which limits a more
descriptive approach to addressing individual cases
but has allowed representation of the results from
a larger sample of students.

Despite these limitations, the main objective
of this systematic review has been achieved. The
review aimed to analyze up-to-date information
that describes the emotional intelligence aspects
that are less developed in the aggressor’s and victim's

DEPARTAMENTO DE PSICOLOGIA FACULTAD DE CIENCIAS HUMANAS

SILVIA FERNANDEZ GEA, MARIA DEL MAR MOLERO JURADO

profiles, which have a negative effect on individuals
and lead to school bullying. This information can
help develop various educational projects, both
preventive and intervention-based, to provide
students with greater emotional intelligence. This
not only helps reduce the number of students who
experience or engage in school bullying but also
equips them with lifelong social, emotional, and
conflict resolution tools to reduce or eliminate
potential future issues, as partner violence or
workplace bullying.

This is why psychoeducational involvement
is crucial to address the problem of bullying and
emotional intelligence. It is essential to promote
a healthy, safe and enriching school environment,
where all students have the opportunity to achieve
effective personal and academic development.

Support/Funding

This article is a review that began on February
22,2023 and ended on March 26, 2023. This work
has been developed thanks to the IE-MOTION
Project: A digital resource for teachers in designing
personalized interventions aimed at preventing
violence and promoting the well-being of secondary
school students (Reference: PROYEXCEL_00607),
funded by Grants for Excellence Projects through
a competitive process, intended for entities entities
recognized as agents of the Andalusian Knowledge
System, within the framework of the Andalusian
Plan for Research, Development, and Innovation
(PAIDI 2020). This research has the approval
and financing of the Ministry of Education and
Vocational Training through the aid program for
the Training of University Teachers granted to
Silvia Ferndndez Gea with reference FPU21/03514.

References
Agus, M., Mascia, M., Zanetti, A., Perrone, S., Rollo, D., &
Penna. (2021). Who are the victims of Cyberbullying?
Preliminary data towards validation of “Cyberbullying
Victim Questionnaire” Contemporary Educational
Technology, 13(3), 1-12. https://doi.org/10.30935/
cedtech/10888

UNIVERSIDAD NACIONAL DE COLOMBIA


https://doi.org/10.30935/cedtech/10888
https://doi.org/10.30935/cedtech/10888

EMOTIONAL INTELLIGENCE AND PROFILES OF PARTICIPATION IN BULLYING: A SYSTEMATIC REVIEW 75

Arciniega-Carrién, A. C., & Veja-Ojeda, M. E (2019).
Incidencia del Bullying o acoso escolar en la inte-
ligencia emocional en los Estudiantes de la Escuela
Fiscal N°2 Ciudad de Loja. Dominio de las Ciencias,

5(1), 536-561. Recuperado de https://dialnet.unirioja.

es/servlet/articulo?codigo=7152628

Attawell, K. (2021). Mds alld de los niimeros: Poner fin a
la violencia y el acoso en el dmbito escolar. UNESCO

Publishing. Recuperado de https://unesdoc.unesco.

org/ark:/48223/pf0000378398/PDF/378398spa.pdf.

multi
Bisquerra-Alzina, R. (2006). Orientacién psicopedagdgica
y educacién emocional. Estudios sobre Educacion.

11(1), 9-25. http://dx.doi.org/10.15581/004.11.24332

Calmaestra, J., Escorial, A., Garcia, P,, Del Moral, C.,
Perazzo, C., & Ubrich, T. (2016). Yo a eso no juego.
Bullying y Ciberbullying en la infancia. Recuperado

de https://www.savetheChildren.es/publicaciones/yo-

es0-no-juego-bullying-y-ciberbullying-en-lainfancia
Canas, E., Estévez, E., Martinez—Monteagudo, M. C,

& Delgado, B. (2020). Emotional adjustment in
victims and perpetrators of cyberbullying and
traditional bullying. Social Psychology of Education:
An International Journal, 23(4), 917-942. https://doi.

0rg/10.1007/811218-020-09565-Z

Canlas, E., Estévez, E., Marzo, J. C., & Piqueras, J. A. (2019).
Ajuste psicoldgico en cibervictimas y ciberagresores
en educacion secundaria. Anales de Psicologia, 35(3),
434-443. http://dx.doi.org/10.6018/analesps.35.3.323151

Chamizo-Nieto, M. T., Rey, L., & Pellitteri, J. (2020).
Gratitud e inteligencia emocional como factores
protectores frente a la ciberagresion: Analisis de
un modelo de mediacién. Revista Internacional de
Investigacion Ambiental y Salud Pablica, 17(12), 1-10.
https://doi.org/10.3390/ijerph17124475

Chaux, E., Arboleda, J., & Rincén, C. (2012). Violencia

comunitaria y agresion reactiva y proactiva: el papel

mediacional delas variables cognitivas y emocionales.
Revista Colombiana de Psicologia, 21(2), 233-251.

https://revistas.unal.edu.co/index.php/psicologia/

article/view/28s511
Clareth, A., Mendoza, L., Cano, C. A. G., Urzola, H., &

Cordoba, P. (2015). Caracterizacion del fendmeno del

Bullying desde la perspectiva de la victima, victimario

REVISTA COLOMBIANA DE PSICOLOGIA VOL. 34 N.° 1

ENERO-JUNIO 2025 ISSN 0121-5469 IMPRESO | 2344-8644 EN LINEA BOGOTA COLOMBIA -

y testigo. Cultura, Educacion y Sociedad, 6(2), 91-106.
Recuperado de https://dialnet.unirioja.es/descarga/

articulo/7823289.pdf
Dragone, M., Esposito, C., De Angelis, G., & Bacchini, D.

(2022). Equipping youth to think and act responsibly:
The effectiveness of the “EQUIP for educators”
program on youths’ self-serving cognitive distortions
and school bullying perpetration. European Journal

of Investigation in Health, Psychology and Education,

12(7), 814-834. https://doi.org/10.3390/ejihpe12070060
Estévez, E., Estévez-Garcia, E, Segura, L., & Sudrez, C.
(2019). The influence of Bullying and Cyberbullying
in the psychological adjustment of victims and
aggressors in adolescence. International Journal of
Environmental Research and Public Health, 16(1),1-16.

https://doi.org/10.3390/ijerph16122080

Estévez, J. E, Canas, E., & Estévez, E. (2020). The impact
of cybervictimization on psychological adjustment
in adolescence: Analyzing the role of emotional
intelligence. International Journal of Environmental
Research and Public Health, 17(10), 1-12. https://doi.
org/10.3390/ijerph17103693

Fernandez-Alfaraz, M. L., Nieto-Sobrino, M., Anton-
Sancho, A., & Vergara, D. (2023). Perception of

bullying in early childhood education in Spain:
Pre-school teachers vs. psychologists. European

Journal of Investigation in Health, Psychology and

Education, 13(3), 655-670. https://doi.org/10.3390/
ejihpe13o3oo0s0

Ferndndez-Martinez, A. M., & Montero-Garcia, I. (2016).
Aportes parala educacion de la Inteligencia Emocional
desdela Educacion Infantil. Revista Latinoamericana
de Ciencias Sociales, Nifiez y Juventud, 14(1), pp. 53-66.
https://doi.org/10.11600/1692715X.1412120415

Garaigordobil, M. (2020). Inteligencia emocional
intrapersonal en la adolescencia: Diferencias de
sexo, conexién con otras variables y predictores.
Revista Europea de Investigacion en Salud, Psicologia
y Educacién, 10(3), 899-914. https://doi.org/10.3390/
ejihpe1oo30064

Garcia, L., Orts, C. Q., & Peiia, L. R. (2020). Cibervic-

timizacidn y satisfaccion vital en adolescentes: la

inteligencia emocional como variable mediadora.

PP. 65-77


https://dialnet.unirioja.es/servlet/articulo?codigo=7152628 
https://dialnet.unirioja.es/servlet/articulo?codigo=7152628 
https://unesdoc.unesco.org/ark:/48223/pf0000378398/PDF/378398spa.pdf.multi
https://unesdoc.unesco.org/ark:/48223/pf0000378398/PDF/378398spa.pdf.multi
https://unesdoc.unesco.org/ark:/48223/pf0000378398/PDF/378398spa.pdf.multi
http://dx.doi.org/10.15581/004.11.24332
https://www.savetheChildren.es/publicaciones/yo-eso-no-juego-bullying-y-ciberbullying-en-lainfancia
https://www.savetheChildren.es/publicaciones/yo-eso-no-juego-bullying-y-ciberbullying-en-lainfancia
https://doi.org/10.1007/s11218-020-09565-z 
https://doi.org/10.1007/s11218-020-09565-z 
http://dx.doi.org/10.6018/analesps.35.3.323151
https://doi.org/10.3390/ijerph17124475
https://revistas.unal.edu.co/index.php/psicologia/article/view/28511
https://revistas.unal.edu.co/index.php/psicologia/article/view/28511
https://dialnet.unirioja.es/descarga/articulo/7823289.pdf 
https://dialnet.unirioja.es/descarga/articulo/7823289.pdf 
https://doi.org/10.3390/ejihpe12070060 
https://doi.org/10.3390/ijerph16122080 
https://doi.org/10.3390/ijerph17103693
https://doi.org/10.3390/ijerph17103693
https://doi.org/10.3390/ejihpe13030050
https://doi.org/10.3390/ejihpe13030050
https://doi.org/10.11600/1692715x.1412120415
https://doi.org/10.3390/ejihpe10030064 
https://doi.org/10.3390/ejihpe10030064 

76

Revista de Psicologia Clinica con Nifios y Adolescentes,

7(1), 38-45. https://doi.org/10.21134/rpcna.2020.07.1.5

Gomez Tagle Lopez, E. (2016). Bullying: acoso escolar
en la nifez. Trabajo Social UNAM, (11,12, 13), 49-66.
Recuperado a partir de https://revistas.unam.mx/
index.php/ents/article/view/64168

Gonzalez Moreno, A., & Molero Jurado, M. del M. (2022).

Uso del término Bullying en Twitter: un estudio

cualitativo. Virtualidad, Educacién y Ciencia, 13(25),
68-77. Recuperado a partir de https://revistas.unc.

edu.ar/index.php/vesc/article/view/3769

Gonzélez-Moreno, A., & Molero-Jurado, M. (2023).
Bienestar personal durante la adolescencia segtin el
modelo Perma: una revision sistemética. Revista La-
tinoamericana de Ciencias Sociales, Nifiez y Juventud,

21(1), 1-27. https://dx.doi.org/10.11600/rlcsnj.21.1.5130

Imuta, K., Song, S., Henry, J. D., Ruffman, T., Peterson,
C., & Slaughter, V. (2022). A meta-analytic review
on the social-emotional intelligence correlates of
the six bullying roles: Bullies, followers, victims,
bully-victims, defenders, and outsiders. Psychological
Bulletin, 148(3-4), 199-226. https://doi.org/10.1037/
buloo00364

La Greca, A. M., & Burdette, E. T. (2022). Impacto de

los factores estresantes de la transicion escolar en

los sintomas de ansiedad social y depresion de los
adolescentes hispanos: el pensamiento negativo
repetitivo como mediador potencial. Revista Europea
de Educacion y Psicologia, 15 (2), 23-41. https://doi.
org/10.32457/€jep.vis5i2.1968

Ledn-Moreno, C., Martinez-Ferrer, B., Ochoa, G. M.,

& Ruiz, D. M. (2019). Victimizacién y violencia

escolar: el rol de la motivacién de venganza, evi-
tacion y benevolencia en adolescentes. Revista de
Psicodiddctica, 24(2), 88-94. https://doi.org/10.1016/].

Psic0€.2019.01.001
Martin Rodriguez, R. D., & Lujan Henriquez, L. (2021).

Mindfulness e inteligencia emocional en el afronta-
miento de conflictos intrapersonales e interpersonales.
International Journal of Developmental and Educatio-

nal Psychology., 1(1), 17-26. https://doi.org/10.17060/

ijodaep.2021.n1.v1.2039
Martinez-Sitjes, S., Casellas, C. E., & Garcia, A. C.

(2023). Papel de la empatia en los agresores y las

DEPARTAMENTO DE PSICOLOGIA FACULTAD DE CIENCIAS HUMANAS

SILVIA FERNANDEZ GEA, MARIA DEL MAR MOLERO JURADO

victimas del acoso escolar: un estudio transversal.
Recuperado de https://www.revistapcna.com/sites/
default/files/2215.1.pdf

Masabanda Pazmifo, M. J., & Gaibor Gonzalez, 1. A.

(2022). Acoso escolar y su relacion con las habilidades

sociales en adolescentes. Ciencia Latina Revista
Cientifica Multidisciplinar, 6(6),10775-10792. https://
doi.org/10.37811/cl rcm.v6i6.4164

Méndez, I, Jorquera, A. B., Esteban, C. R., & Garcia-

Fernandez, J. M. (2020). Profiles of mobile phone

use, cyberbullying, and emotional intelligence in
adolescents. Sustainability, 12(22), 2-10. https://doi.
0rg/10.3390/5U12229404

Méndez, I, Jorquera, A. B., Ruiz-Esteban, C., Martinez-
Ramon, J. P,, & Fernandez-Sogorb, A. (2019).
Inteligencia emocional, bullying y ciberbullying en
adolescentes. Revista Internacional de Investigacion
Ambiental y Salud Pablica, 16(23), 1-9. https://doi.
org/10.3390/ijerph1623483

Molero, M. M., Martos, A., Barragan, A. B., Pérez-
Fuentes, M. C., & Gazquez, J. J. (2022). Anxiety and

depression from cybervictimization in adolescents:
A metaanalysis and meta-regression study. European
Journal of Psychology Applied to Legal Context, 14(1),
42-50. https://doi.org/10.5093/ejpalc2022a5

Molero, M. M., Pérez-Fuentes, M. C., Martos, A., Pino,
R. M., & Gézquez, J. J. (2023). Network analysis of

emotional symptoms and their relationship with
different types of Cybervictimization. European

Journal of Psychology Applied to Legal Context, 15(1),

23-32. https://doi.org/10.5093/ejpalc2023a3

Organizacién Mundial de la Salud. (2021). Salud mental
de los adolescentes. Recuperado de https://www.
who.int/news-room/fact-sheets/detail/adolescent-
mental-health

Ortega Ruiz, R., Elipe Muifioz, P,, Hunter, S. C., & Rey
Alamillo, R. (2012). Inteligencia emocional percibida
e implicacion en diversos tipos de acoso escolar.
Psicologia Conductual, 20(1),1-8. https://strathprints.
strath.ac.uk/36435/1/Elipe_et_al pre print.pdf

Page, M. ], McKenzie, J. E., Bossuyt, P. M., Boutron,
I., Hoffmann, T. C., Mulrow, C. D,, ... & Alonso-
Ferndndez, S. (2021). Declaracion PRISMA 2020:

una guia actualizada parala publicacion de revisiones

UNIVERSIDAD NACIONAL DE COLOMBIA


https://doi.org/10.21134/rpcna.2020.07.1.5
https://revistas.unam.mx/index.php/ents/article/view/64168 
https://revistas.unam.mx/index.php/ents/article/view/64168 
https://revistas.unc.edu.ar/index.php/vesc/article/view/37697
https://revistas.unc.edu.ar/index.php/vesc/article/view/37697
https://dx.doi.org/10.11600/rlcsnj.21.1.5130 
https://doi.org/10.1037/bul0000364 
https://doi.org/10.1037/bul0000364 
https://doi.org/10.32457/ejep.v15i2.1968 
https://doi.org/10.32457/ejep.v15i2.1968 
https://doi.org/10.1016/j.psicoe.2019.01.001 
https://doi.org/10.1016/j.psicoe.2019.01.001 
https://doi.org/10.17060/ijodaep.2021.n1.v1.2039 
https://doi.org/10.17060/ijodaep.2021.n1.v1.2039 
https://www.revistapcna.com/sites/default/files/2215.1.pdf 
https://www.revistapcna.com/sites/default/files/2215.1.pdf 
https://doi.org/10.37811/cl_rcm.v6i6.4164 
https://doi.org/10.37811/cl_rcm.v6i6.4164 
https://doi.org/10.3390/su12229404 
https://doi.org/10.3390/su12229404 
https://doi.org/10.3390/ijerph16234837 
https://doi.org/10.3390/ijerph16234837 
https://doi.org/10.5093/ejpalc2022a5
https://doi.org/10.5093/ejpalc2023a3
https://www.who.int/news-room/fact-sheets/detail/adolescent-mental-health 
https://www.who.int/news-room/fact-sheets/detail/adolescent-mental-health 
https://www.who.int/news-room/fact-sheets/detail/adolescent-mental-health 
https://strathprints.strath.ac.uk/36435/1/Elipe_et_al_pre_print.pdf
https://strathprints.strath.ac.uk/36435/1/Elipe_et_al_pre_print.pdf

EMOTIONAL INTELLIGENCE AND PROFILES OF PARTICIPATION IN BULLYING: A SYSTEMATIC REVIEW 77

sistematicas. Revista Espariola de Cardiologia, 74(9),
790-799. https://doi.org/10.1016/j.recesp.2021.06.016
Pefia, J. J. G., Ortiz, R. M. M., & Gil, J. Q. (2013). El

bullying y el suicidio en el escenario universitario.

Revista Colombiana de Ciencias Sociales, 4(2), 298-310.

Recuperado de https://www.redalyc.org/articulo.

0a?id=497856283009
Pérez-Virtus, A., & Larrondo-Ureta, A. (2018). Menores,

bullying y suicidio. Un analisis de caso a través de los
medios digitales de referencia en Espafia. Correspon-
dencias & Andlisis, (8), 55-74. https://doi.org/10.24265/
cian.2018.n8.03

Polo del Rio, M. I, Ledn del Barco, B., Felipe Castario,
E., Fajardo Bulldn, E, Gomez Carroza, T., & Mendo

Lazaro, S. (2015). Analisis de la Socializacion sobre

Perfiles de la dindmica bullying. Universitas Psycho-

logica, 14(3), 1117-1128. http://dx.doi.org/10.11144/

Javeriana.upsyi4-3.aspd

Quintana-Orts, C., Mérida-Ldpez, S., Rey, L., & Extremera,

N. (2021). A closer look at the emotional intelligence
construct: How do emotional intelligence facets relate
to life satisfaction in students involved in Bullying
and Cyberbullying? European Journal of Investigation
in Health, Psychology and Education, 11(3), 711-725.
https://doi.org/10.3390/ejihpe11030051
Quintana-Orts, C, Rey, L., Mérida-Lopez, S., & Extremera,

N. (2019). What bridges the gap between emotional
intelligence and suicide risk in victims of bullying?

A moderated mediation study. Journal of Affective

Disorders, 245(1), 798-805. https://doi.org/10.1016/].
jad.2018.11.030

Razjouyan K., Hirbod A., Said S., Mehdi S., & Yaseri
M. (2018). The relationship between emotional
intelligence and the different roles in cyberbullying
among high school students in Tehran. Revista Irani
de Psiquiatria y Ciencias del Comportamiento, 12(3),
1-6. https://doi.org/10.5812/ijpbs.11560

Romano, I, Butler, A., Patte, K. A., Ferro, M. A., & Leather-

dale, S. T. (2020). Bullying en la escuela secundaria

y trastorno mental: un examen de la asociacién con
el florecimiento y la regulacion emocional. Revista
Internacional de Prevencion del Acoso Escolar, 2(4),

241-252. https://doi.org/10.1007/542380-019-00035-5

REVISTA COLOMBIANA DE PSICOLOGIA VOL. 34 N.° 1

ENERO-JUNIO 2025 ISSN 0121-5469 IMPRESO | 2344-8644 EN LINEA BOGOTA COLOMBIA -

Ruiz Utrilla, A. G., Evangelista Garcia, A. A., & Xolocotzi
Yifiez, A. (2018). 3C6mo llamarle a lo que tiene
muchos nombres? ;Bullying, violencia de género,
homofobia o discriminacién contra personas LGBTI?
Revista Interdisciplinaria de Estudios de Género de
El Colegio de México, 4, 2395-9185. http://dx.doi.

0rg/10.24201/€g.v4i0.210

Salovey, P, & Mayer, J. D. (1990). Emotional Intelligence.
Imagination, Cognition and Personality, 9(3),185-211.
https://doi.org/10.2190/DUGG-P24E-52WK-6CDG

Segura, L., Estévez, J. E, & Estévez, E. (2020). Empathy

and Emotional Intelligence in adolescent Cyberag-
gressors and Cybervictims. International Journal of
Environmental Research and Public Health, 17(13),
1-14. https://doi.org/10.3390/ijerph17134681

Sporzon, G., & Lopez Lopez, M. C. (2021). Evaluacion de
la inteligencia emocional y la conducta prosocial y
su correlacion en alumnado de Educacion Primaria.
Estudios Sobre Educacion, 40(1), 51-73. https://doi.
0rg/10.15581/004.40.51-73

Valenzuela-Aparicio, Y. P, Olivares-Sandoval, S. K.,
Figueroa-Ferrer, E. M., Carrillo-Sierra, S. M. &
Hernéndez-Lalinde, J. (2023). Relacion de la inteli-
gencia emocional y acoso escolar en adolescentes.
Revista Electrénica Educare, 27(1), 1-15. https://doi.
org/10.15359/ree.27-1.15859

Varela Torres, J., Mujica, P, Melipillan, R., Benavente,
M. & Villacura, P. (2023). Preschool and school
aggression: Adaptation and validation of the preschool

social behavior scale in Chile. Revista Colombiana

de Psicologia, 32(2), 85-94. https://doi.org/10.15446/
ICpP.V3212.92600

Yudes, C., Rey, L., & Extremera, N. (2020). Factores
predictivos de la perpetracion del ciberacoso entre
adolescentes espafioles. Revista Internacional de
Investigacion Ambiental y Salud Piblica, 17(11), 1-14.
https://doi.org/10.3390/ijerphi711396

PP. 65-77


https://doi.org/10.1016/j.recesp.2021.06.016 
https://www.redalyc.org/articulo.oa?id=497856283009
https://www.redalyc.org/articulo.oa?id=497856283009
https://doi.org/10.24265/cian.2018.n8.03
https://doi.org/10.24265/cian.2018.n8.03
http://dx.doi.org/10.11144/Javeriana.upsy14-3.aspd 
http://dx.doi.org/10.11144/Javeriana.upsy14-3.aspd 
https://doi.org/10.3390/ejihpe11030051
https://doi.org/10.1016/j.jad.2018.11.030 
https://doi.org/10.1016/j.jad.2018.11.030 
https://doi.org/10.5812/ijpbs.11560 
https://doi.org/10.1007/s42380-019-00035-5 
http://dx.doi.org/10.24201/eg.v4i0.210
http://dx.doi.org/10.24201/eg.v4i0.210
https://doi.org/10.2190/DUGG-P24E-52WK-6CDG
https://doi.org/10.3390/ijerph17134681
https://doi.org/10.15581/004.40.51-73 
https://doi.org/10.15581/004.40.51-73 
https://doi.org/10.15359/ree.27-1.15859 
https://doi.org/10.15359/ree.27-1.15859 
https://doi.org/10.15446/rcp.v32n2.92600 
https://doi.org/10.15446/rcp.v32n2.92600 
https://doi.org/10.3390/ijerph17113967 

© 2025. This work is published under
https://creativecommons.org/licenses/by-nc-nd/4.0/ (the “License”).
Notwithstanding the ProQuest Terms and Conditions, you may use this content
in accordance with the terms of the License.



