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FOREWORD

The National Curriculum Framework (NCF) 2005, recommends that
children’s life at school must be linked to their life outside the school.
This principle marks a departure from the legacy of bookish learning
which continues to shape our system and causes a gap between the
school, home and community. The syllabi and textbooks developed on
the basis of NCF signify an attempt to implement this basic idea. They
also attempt to discourage rote learning and the maintenance of sharp
boundaries between different subject areas. We hope these measures
will take us significantly further in the direction of a child-centred system
of education outlined in the National Policy on Education (1986).

The success of this effort depends on the steps that school principals
and teachers will take to encourage children to reflect on their own
learning and to pursue imaginative activities and questions. We must
recognise that, given space, time and freedom, children generate new
knowledge by engaging with the information passed on to them by adults.
Treating the prescribed textbook as the sole basis of examination is one
of the key reasons why other resources and sites of learning are ignored.
Inculcating creativity and initiative is possible if we perceive and treat
children as participants in learning, not as receivers of a fixed body of
knowledge.

These aims imply considerable change in school routines and mode
of functioning. Flexibility in the daily time-table is as necessary as rigour
in implementing the annual calendar so that the required number of
teaching days are actually devoted to teaching. The methods used for
teaching and evaluation will also determine how effective this textbook
proves for making children’s life at school a happy experience, rather
than a source of stress or boredom. Syllabus designers have tried to
address the problem of curricular burden by restructuring and
reorienting knowledge at different stages with greater consideration for
child psychology and the time available for teaching. The textbook
attempts to enhance this endeavour by giving higher priority and space
to opportunities for contemplation and wondering, discussion in small
groups, and activities requiring hands-on experience.
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The National Council of Educational Research and Training (NCERT)
appreciates the hard work done by the textbook development committee
responsible for this book. We wish to thank the Chairperson of the
advisory group in Social Sciences, Professor Hari Vasudevan and the
Chief Advisor for this book, Professor Yogendra Singh for guiding the
work of this committee. Several teachers contributed to the development
of this textbook; we are grateful to their principals for making this
possible. We are indebted to the institutions and organisations which
have generously permitted us to draw upon their resources, material
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Monitoring Committee, appointed by the Department of Secondary and
Higher Education, Ministry of Human Resource Development under the
Chairpersonship of Professor Mrinal Miri and Professor G.P. Deshpande,
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A NotE 10 THE TEACHERS AND STUDENTS

This book is an introductory invitation to sociology. It is not meant to be a
comprehensive and exhaustive account of the discipline. Instead it seeks
to give a sense of what sociology does and how it helps us understand both
society and our own lives better. The book hopes to familiarise students
with the sociological perspective, its concepts and tools of research. It seeks
to show how sociology as a discipline engages with the fact that each of us,
as members of society have commonsensical ideas and understandings
about society. How is sociology as a body of knowledge distinguishable from
the body of common sense knowledge that necessarily exists in society? Is
it distinguishable by its method and approach? Is it different because it
continuously asks critical questions, because it accepts nothing as taken
for granted?

We could keep adding many more such questions. For sociology is a
subject that trains us to question and understand why and how society
functions the way it does. And hence there is a need to be clear about the
terms and concepts that sociology uses, for they are necessary tools in our
sociological understanding.

Apart from the critical perspective that sociology entails, it is also marked
by diverse and contending approaches. This plurality is its strength. The
different views within sociology about society can be fruitfully understood
as debates. Debates often help us understand a phenomena better.

In keeping with the questioning and plural spirit of sociology, the book
continuously engages with the reader to think and reflect, to relate what is
happening to society and to us as individuals. The activities built into the
text are therefore an intrinsic part of the book. The text and activities
constitute an integrative whole. One cannot be done without the other. For
the objective here is not just to provide ready made information about society
but to understand society.

Society itself is plural, diverse and unequal. The book seeks to capture
this complexity in each of the chapters. Both examples and activities seek
to bring this in. The activities are therefore, essential part of the text. Yet
like all books, this is just a beginning. And much of the most exciting learning
process will take place in the classroom. Students and teachers will perhaps
think of far better ways, activities and examples and suggest how textbooks
can be bettered.
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THE CONSTITUTION OF
INDIA

PREAMBLE

WE, THE PEOPLE OF INDIA, having |
solemnly resolved to constitute India into a |-
'[SOVEREIGN SOCIALIST SECULAR |
DEMOCRATIC REPUBLIC] and to secure
to allits citizens :
JUSTICE, social, economic and
political;
LIBERTY of thought, expression, belief,
faith and worship;

EQUALITY of status and of opportunity
and to promote among them all;
FRATERNITY assuring the dignity of
the individual and the “[unity and
integrity of the Nation]; ‘

IN OUR CONSTITUENT ASSEMBLY |

this twenty-sixth day of November, 1949 do
HEREBY ADOPT, ENACT AND GIVE TO
OURSELVES THIS CONSTITUTION.

1.  Subs. by the Constitution (Forty-second Amendment) Act, 1976, Sec.2,
for "Sovereign Democratic Republic” (w.e.f. 3.1.1977)

2. Subs. by the Constitution (Forty-second Amendment) Act. 1976, Sec.2,
for "Unity of the Nation” (w.e.f. 3.1.1977)
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CHAPTER 1

SOCIOLOGY AND SOCIETY

INTRODUCTION

Let us begin with some suggestions
that are often made to young students
like you. One advice often made is,
“Study hard and you will do well in
life.” The second advice as often made
is, “ If you do this subject or set of
subjects you will have a better chance
of getting a good job in the future”. The
third could be, “ As a boy this does not
seem a correct choice of subject” or “As
a girl, do you think your choice of
subjects is a practical one?” The fourth,
“Your family needs you to get a job soon
so why choose a profession that will
take a very long time” or “You will join
your family business so why do you
wish to do this subject?”

Let us examine the suggestions. Do
you think the first advice contradicts
the other three? For the first advice
suggests that if you work very hard, you
will do very well and get a good job.
The onus rests upon the individual. The
second advice suggests that apart from
your individual effort, there is a job

market that decides which subject
choice may increase or decrease your
chances in the job market. The third
and fourth advice complicate the matter
even more. It is not just our personal
effort or just the job market that makes
a difference — our gender and family or
social background also matter.

Individual efforts matter a great deal
but do not necessarily define outcomes.
As we saw there are other social factors
that play an important role in the final
outcome. Here we have only mentioned
the ‘job market’, the ‘socioeconomic
background’ and ‘gender’. Can you
think of other factors? We could well
ask, “Who decides what is a ‘good job™?”
Do all societies have similar notions of
what is a “good job?” Is money the
criteria? Or is it respect or social
recognition or individual satisfaction
that decides the worth of a job? Do
culture and social norms have any role
to play?

The individual student must study
hard to do well. But how well h/she
does is structured by a whole set of
societal factors. The job market is
defined by the needs of the economy.
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The needs of the economy are again
determined by the economic and
political policies pursued by the
government. The chances of the
individual student are affected both by
these broader political and economic
measures as well as by the social
background of her/his family. This
gives us a preliminary sense of how
sociology studies human society as an
interconnected whole. And how society
and the individual interact with each
other. The problem of choosing subjects
in the senior secondary school is a
source of personal worry for the
individual student. That this is a
broader public issue, affecting students
as a collective entity is self evident. One
of the tasks of sociology is to unravel
the connection between a personal
problem and a public issue. This is the
first theme of this chapter.

We have already seen that a ‘good
job’ means different things to different
societies. The social esteem that a
particular kind of job has or does not
have for an individual depends on the
culture of his/her ‘relevant society’.
What do we mean by ‘relevant society’?
Does it mean the ‘society’ the individual
belongs to? Which society does the
individual belong to? Is it the
neighbourhood? Is it the community?
Is it the caste or tribe? Is it the
professional circle of the parents? Is it
the nation? Second, this chapter
therefore looks at how the individual in
modern times belongs to more than one
society. And how societies are unequal.

INTRODUCING SOCIOLOGY

Third, this chapter introduces
sociology as a systematic study of
society, distinct from philosophical and
religious reflections, as well as our
everyday common sense observation
about society. Fourth, this distinct way
of studying society can be better
understood if we look back historically
at the intellectual ideas and material
contexts within which sociology was
born and later grew. These ideas and
material developments were mainly
western but with global consequences.
Fifth, we look at this global aspect and
the manner in which sociology emerged
in India. It is important to remember
that just as each of us have a
biography, so does a discipline.
Understanding the history of a
discipline helps understand the
discipline. Finally the scope of sociology
and its relationship to other disciplines
is discussed.

THE SocioLOoGICAL IMAGINATION:
THE PERSONAL PROBLEM AND THE
PuBLIiC ISSUE

We began with a set of suggestions that
drew our attention to how the individual
and society are dialectically linked. This
is a point that sociologists over several
generations have been concerned with.
C. Wright Mills rests his vision of the
sociological imagination precisely in
the unravelling of how the personal and
public are related.
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SOCIOLOGY AND SOCIETY

Activity 1

Read the text from Mills carefully. Then examine the visual and report below.
Do you notice how the visual is of a poor and homeless couple? The sociological
imagination helps to understand and explain homelessness as a public issue.
Can you identify what could be the causes for homelessness? Different groups
in your class can collect information on possible causes for example, employment
possibilities, rural to urban migration, etc. Discuss these. Do you notice how
the state considers homelessness as a public issue that requires concrete
measures to be taken, for instance, the Pradhan Mantri Awas Yojna—Gramin?

The sociological imagination enables us to grasp history and biography and
the relations between the two within society. That is its task and promise...
Perhaps the most fruitful distinction with which the sociological imagination
works is between ‘the personal troubles of the milieu” and ‘the public issues
of social structure’... Troubles occur within the character of the individual
and within the range of his immediate relations with others; they have to do
with his self and with those limited areas of social life of which he is directly
and personally aware... Issues have to do with matters that transcend these
local environments of the individual and the range of his inner life.

The facts of contemporary history are also facts about the success and the
failure of individual men and women. When a society is industrialised, a
peasant becomes a worker; a feudal lord is liquidated or becomes a
businessman. When classes rise or fall, a man is employed or unemployed;
when the rate of investment goes up or down, a man takes new heart or goes
broke. When wars happen, an insurance salesman becomes a rocket
launcher; a store clerk, a radar man; a wife lives alone; a child grows up
without a father. Neither the life of an individual nor the history of a society
can be understood without understanding both... (Mills 1959).

The Pradhan Mantri Awas
oy Yojna-Gramin, operationalised
s' from 2016 is a major scheme
(W = & by the Ministry of Rural
Development (MORD) provides
financial and labour support
to houseless families and
those living in dilapidated
kutcha houses to build pucca
houses. Can you think of
other issues that show the
connection between personal
problems and public issues?

A homeless couple
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PLURALITIES AND INEQUALITIES
AMONG SOCIETIES

In the contemporary world we belong,
in a sense, to more than one ‘society’.
When amidst foreigners reference to
‘our society’ may mean ‘Indian society’,
but when amongst fellow Indians we
may use the term ‘our society’ to denote
a linguistic or ethnic community, a
religious or caste or tribal society.

This diversity makes deciding
which ‘society’ we are talking about
difficult. But perhaps this difficulty
of mapping society is not confined to
sociologists alone as the comment below
will show.

While reflecting on what to focus
on in his films, the great Indian film
maker Satyajit Ray wondered:

What should you put in your films?
What can you leave out? Would you
leave the city behind and go to the
village where cows graze in the
endless fields and the shepherd
plays the flute? You can make a
film here that would be pure and
fresh and have the delicate rhythm
of a boatman’s song.

Or would you rather go back in
time-way back to the Epics,
where the gods and demons took
sides in the great battle where
brothers killed brothers...

Or would you rather stay where
you are, right in the present, in
the heart of this monstrous,
teeming, bewildering city, and try
to orchestrate its dizzying contrasts
of sight and sound and milieu?

INTRODUCING SOCIOLOGY

This question of what to focus in
society is indeed central to sociology.
We can take Satyajit Ray’s comments
further and wonder whether his
depiction of the village is romantic.
It would be interesting to contrast this
with a sociologist’s account of the Dalit
in the village below.

The first time I saw him, he was
sitting on the dusty road in
front of one of the small thatch-
roofed tea shops in the village
with his glass and saucer
placed conspicuously beside him—
a silent signal to the shopkeeper
that an Untouchable wanted to buy
some tea. Muli was a gaunt forty-
year-old with betel-blackened teeth
who wore his long hair swept back
(Freeman 1978).

A quote from Amartya Sen perhaps
illustrates well how inequality is central
to differences among societies.

Some Indians are rich; most are
not. Some are very well educated;
others are illiterate. Some lead
easy lives of luxury; others toil hard
for little reward. Some are politically
powerful; others cannot influence
anything. Some have great
opportunities for advancement in
life: others lack them altogether.
Some are treated with respect by
the police; others are treated like
dirt. These are different kinds of
inequality, and each of them
requires serious attention (Sen
2005:210-11).
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SOCIOLOGY AND SOCIETY 5

Hunger
Kills The World

® Chronic hunger killed 6 m people
worldwide in 2005

® Hunger and related diseases claim
more lives than Aids, malaria and
tuberculosis combined

® [n Haiti, every hour a 5-year-old or
younger dies of malnutrition

» Solving the problem of child hunger key
to ending world hunger

» Providing relief to an estimated 100 m
deprieved children would cost about
$5bn a year

Bust that fat...

India is ranked amongst the top ten obese
countries in the world. And what's startling is that
Delhiites like to gorge on food that leads to weight-
related problems.

Discuss the visuals
What kind of pluralities and inequalities do they show?
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INTRODUCING SOCIOLOGY

Activity 2

The recent National Family Health Survey of the Government of India suggests
that access to sanitation facilities is more than 60 per cent. Find out about other
indicators of social inequality, for instance education, health, employment etc.

INTRODUCING SOCIOLOGY

You have already been acquainted with
the sociological imagination and the
central concern of sociology to study
society as an interconnected whole.
Our discussion on the individual’'s
choices and the job market showed
how the economic, political, familial,
cultural, educational institutions are
interconnected. And how the individual
is both constrained by it and yet can
change it to an extent. The next few
chapters will elaborate on different
institutions as well as on culture. It will
also focus on some key terms and
concepts in sociology that will enable
you to understand society. For
sociology is the study of human social
life, groups and societies. Its subject
matter is our own behaviour as social
beings.

Sociology is not the first subject to
do so. People have always observed and
reflected upon societies and groups in
which they live. This is evident in the
writings of philosophers, religious
teachers, and legislators of all
civilisations and epochs. This human
trait to think about our lives and about
society is by no means confined to
philosophers and social thinkers. All of
us do have ideas about our own

everyday life and also about others’
lives, about our own ‘society’ and also
about others’ ‘society’. These are our
everyday notions, our common sense
in terms of which we live our lives.
However the observations and ideas
that sociology as a discipline makes
about ‘society’ is different from both that
of philosophical reflections and
common sense.

Observations of philosophical and
religious thinkers are often about
what is moral or immoral in human
behaviour, about the desirable way of
living and about a good society.
Sociology too concerns itself with norms
and values. But its focus is not on
norms and values as they ought to be,
as goals that people should pursue. Its
concern is with the way they function
in actual societies. (In Chapter 3, you
will see how sociology of religion is
different from a theological study).
Empirical study of societies is an
important part of what sociologists do.
This however does not mean that
sociology is not concerned with values.
It only means that when a sociologist
studies a society, the sociologist is
willing to observe and collect findings,
even if they are not to her/his personal
liking.

Peter Berger makes an unusual but
effective comparison to make the point.
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SOCIOLOGY AND SOCIETY

In any political or military conflict
it is of advantage to capture the
information used by the intelligence
organs of the opposing side. But this
is so only because good intelligence
consists of information free of bias.
If a spy does his/her reporting in
terms of the ideology and ambitions
of his/her superiors, his/her
reports are useless not only to the
enemy, if the latter should capture
them, but also to the spy’s own
side... The sociologist is a spy in very
much the same way. His/her job is
to report as accurately as he/she
can about a certain terrain (Berger
1963:16-17).

Does this mean that the sociologist
has no social responsibility to ask
about the goals of his/her study or the
work to which the sociological findings
will be applied. He/she has such a
responsibility, just like any other
citizen of society. But this asking is not
sociological asking. This is like the
biologist whose biological knowledge
can be employed to heal or kill. This
does not mean the biologist is free of
responsibility as to which use s/he
serves. But this is not a biological
question.

Sociology has from its beginnings
understood itself as a science. Unlike
commonsensical observations or
philosophical reflections or theological
commentaries, sociology is bound by
scientific canons of procedure. It means
that the statements that the sociologist
arrives at must be arrived at through
the observations of certain rules of

evidence that allow others to check on
or to repeat to develop his/her findings
further. There has been considerable
debate within sociology about the
differences between natural science and
human science, between quantitative
and qualitative research. We need not
enter this here. But what is relevant
here is that sociology in its observation
and analysis has to follow certain rules
that can be checked upon by others.
In the next section, we compare
sociological knowledge to common
sense knowledge which will once again
emphasise the role of methods,
procedures and rules in the manner in
which sociology conducts its
observation of society. Chapter 5 of this
book will provide you with a sense of
what sociologists do and how they go
about studying society. An elaboration
of the differences between sociology
and common sense knowledge will
help towards a clearer idea of the
sociological approach and method.

SocioLoGy AND CoMMON
SENSE KNOWLEDGE

We have seen how sociological
knowledge is different from theological
and philosophical observations.
Likewise sociology is different from
common sense observations. The
common sense explanations are
generally based on what may be called
‘naturalistic’ and/or individualistic
explanation. A naturalistic explanation
for behaviour rests on the assumption
that one can really identify ‘natural’
reasons for behaviour.
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Activity 3

An example of poverty has been
given below and we also touched
upon it in our discussion on the
homeless. Think of other issues and
how they could be explained in a
naturalistic and sociological way.

Sociology thus breaks away from
both common sense observations and
ideas as well as from philosophical
thought. It does not always or even
generally lead to spectacular results.
But meaningful and unsuspected
connections can be reached only by
sifting through masses of connections.
Great advances in sociological

INTRODUCING SOCIOLOGY

knowledge have been made, generally
incrementally and only rarely by a
dramatic breakthrough.

Sociology has a body of concepts,
methods and data, no matter how
loosely coordinated. This cannot be
substituted by common sense.
Common sense is unreflective since it
does not question its own origins. Or
in other words it does not ask itself:
“Why do I hold this view?” The
sociologist must be ready to ask of any
of our beliefs, about ourselves —no
matter how cherished — “is this really
s0?” Both the systematic and question-
ing approach of sociology is derived
from a broader tradition of scientific
investigation. This emphasis on

Explanation of Naturalistic

Sociological

Poverty

People are poor because they are
afraid of work, come from
‘problem families’, are unable to
budget properly, suffer from low
intelligence and shiftlessness.

Contemporary poverty is caused
by the structure of inequality in
class society and is experienced
by those who suffer from chronic
irregularity of work and low
wages (Jayaram 1987:3).

Unsuspected Connections?

In many societies, including in many parts of India, the line of descent and
inheritance passes from father to son. This is understood as a patrilineal system.
Keeping in mind that women tend not to get property rights, the Government of
India in the aftermath of the Kargil War decided that financial compensation for
the death of Indian soldiers should go to their widows so that they were provided
for.

The government had certainly not anticipated the unintended consequence
of this decision. It led to many forced marriages of the widows with their brother-
in-law (husband’s brother or dewar). In some cases the brother-in-law (then
husband) was a young child and the sister-in-law (then wife) a young woman.
This was to ensure that the compensation remained with the deceased man’s
patrilineal family. Can you think of other su